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INTRODUCTION 
CHAPTER I 
Introduction 
General Aims in the Teaching of French - The ultimate aim 
in teaching the student is to guide him so that he may have a 
full reading, writing and speaking knowledge of. the French lan¬ 
guage. When he has completed a course in French, that is, car¬ 
ried on from year to year, he should be able to obtain full ap¬ 
preciation from works of literature. 
A completed course requires at least six years, three of 
which should be college v\rork. Having done this the graduate should 
be able to read, write and appreciate French almost as well as 
his own language. 
Preliminary Training in Secondary Schools - Secondary schools 
j 
are more concerned with the basic elements in the study of the 
language. The secondary school teacher considers first a strong 
grammatical foundation. The pupils who are commencing a study 
of French are taught the subject of grammar from the beginning 
to the end of the term. Vocabulary and reading, at this stage, 
are necessarily acquired but only of a general and unguided 
nature. 
As the pupil progresses and starts another term the subject 
of reading is taken up. Emphasis at this stage is placed on 
both translation and sentence structure. During this phase it 
must always be born in mind that not all the students will fur¬ 
ther their education 'by matriculating at some college or univer¬ 
sity. As a result the aim is twofold. On one hand, for those 
who do not intend to go to college, a foundation must be laid 
- 2 - 
that will remain and at some future date, if ever the need 
arise, the knowledge will he lying in readiness so that 
further development will be comparatively simple. On the 
other hand for those who plan to carry on immediately their 
education a third year is offered which should weed out er¬ 
rors and nourish that which has been learned by reviewing it 
and knitting it more closely together so that the student 
may enter college with a foundation worthy of the building 
which a college course will erect. 
College Trend in French - On a worthy foundation a 
completed college course will turn out not a student but a 
graduate, who has French as his own and who can enjoy the 
language in its fullest. It tends first to consolidate the 
principal parts of reading, vocabulary and grammar which 
have been learned in the secondary schools. With this task 
completed the student is guided along the road where he may 
find a sense of appreciation. Authors and literature, as 
such are brought before him for the first time. These are 
selected for him and are studied for style and manner so 
that he may one day choose for himself. Colleges and Uni¬ 
versities following this plan meet a difficulty: - Applicants 
entering from different secondary schools have different 
foundations. 
Dili’iculties. of College and Universities in Articulation 
with the Secondary Schools - The group coming to the col¬ 
leges is as diversified as can be. They come from all schools 
3 - 
in all sections. Each has his own train of thought*. The 
* 
text^ the teachers and the maimer of administering the courses 
are numerous. The college must accept all of these and at¬ 
tempt to classify them and, having done so, must make a hercu¬ 
lean effort to weld them into one class. 
Fortunately there is always a nucleus of those who are 
well balanced in the component parts - reading - vocabulary 
and grammar. But there are those who are strong only in 
reading; others have an excellent vocabulary and but a few 
are well versed in that which is primary in any language - 
grammar. Such a situation retards the college course which 
is prepared to meet and develop material which has a strong 
and solid foundation in all Its phases. A weakness in one 
produces a needless difficulty. 
Records of the Department of Languages, on the subject 
of French, for a number of years show that such a difficulty 
now exists between that department and the secondary schools 
from which their student body is recruited. For classification 
the applicants are given an examination of twenty-five to 
thirty sentences, the vocabulary being kept fairly stable, 
and these are oo be translated into French. For the comoletion 
of this simple test the applicants are allowed one hour. 
The results of this test, in general, are very poor. It has 
been found necessary in many cases to demote the student, 
that is, put him into a less advanced course than he has 
* 
been recommended for or that his secondary sphool standing 
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and credits call for. Why should this situation exist? 
Where does the difficulty lie? To find the answer to 
these questions a program was undertaken in a group of 
schools the results of which are given in the following 
chapters. 
* ' 
RELATED LITERATURE 
CHAPTER II 
Related Literature 
j-iiis ciiapter is included to show the train of thought 
among educators whose aims are similar to those of the 
thesis. The articles are summarized as well as is possible, 
and only these summaries are shown here. Hot all the ma¬ 
terial written here is directly concerned with the subject, 
but all have some bearing on the general thought as to 
methods of study and means of improvement. The synopses 
were taken from ffAn Analytical Bibliography of Modern 
Language Teaching” by Algernon Coleman published June 1938 
by the University of Chicago, Chicago, Illinois, 
An article by Brammell reports on an investigation 
to discover what steps are being taken by the colleges to 
improve their articulation with secondary schools. Artieu- 
lation is aellned not only as admission to college but as the 
means whereby the student is adjusted to college life and 
work when once he has been admitted. The findings in re¬ 
gard to modern languages are highly significant: 
1. Almost all the increases since 1899 in entrance 
requirements in foreign languages have been made by private 
colleges and universities. 
2. More than half the reported increases since 1924 
have been made in the Middle Atlantic states. 
5. Four times as many decreases as increases have 
been made since 1899 and twice as many increases as de— 
' « 
1. Brammell, Roy P. Articulation of High School and mipC. 
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creases have been made since 1924* 
4* The classical standard of requiring modern languages 
for entrance has only of late begun to pass. However, while 
the reaction against this requirement has not lost momentum, 
the number of increases since 1924 indicates that a counter¬ 
reaction has begun which will probably fix the average for¬ 
eign language requirements, when retained, at about two units. 
5. The present requirement in foreign language is af¬ 
fected much more by the region in which the institution is 
located than by either the size or the type of institution. 
The requirements range from 1.8 units in the Middle West and 
West to 3.2 units in New England. The trend in the number 
of units of foreign language required for college entrance 
has been definitely downward, due largely to reductions by 
institutions having fewer than 1001 students in private col¬ 
leges and universities in the South, Middle West, and West. 
* 
However, present requirements in this group are noticeably 
low. Indeed, In New England, the downward trend has not 
only been withstood but actually reversed. 
6. While three of the subject fields, mathematics, social 
sciences, and natural science, show no great differences be¬ 
tween present and previous requirements, the decrease in 
foreign language prescriptions has been as definite as the 
increase in English. Indeed, the decline in language re¬ 
quirements has been even more marked than in mathematics. 
7. In reporting changes in the maximum number of units 
of foreign language accepted for college entrance since 1924 
8 
more institutions re )ort a decrease in accepted units than 
an increase. 
8. Seven tests in foreign language were listed as an 
aid to adjusting admitted Freshmen to the college situation. 
The three commonest tests used are in French (61 institutions), 
in Latin (25) and in German (19). In foreign languages as 
well as in chemistry and physics, the basis most frequently 
used for sectioning new students to classes is the number of 
high school units earned in the subject. 
The writer thinks that there is a need for study and 
experimentation in the field of articulation and guidance 
at both the secondary and the college levels of education. 
The article considers the college only and the efforts on 
their part to gain greater articulation. It deals mainly 
with requirements of colleges and shows nothing as to curricu¬ 
lum improvement. 
2 
An article written by Hugo Giduz shows results of 
tests which give the same cause for concern as those which 
presented the problem for this thesis: 
A series of articles calling attention to the high rate 
of student mortality in placement tests in French given to 
Freshmen at the University of North Carolina in 1929-33. 
Factors considered are: the amount of preparation of students, 
rating of high schools represented, and their location (in 
North Carolina or out of state). In 1931; designated sections 
of the American Council Beta French Test, Form A, were used 
2.French Instruction in North CarolTha”lEigh Schools. 
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as a placement test. The Modern Language Department arbi¬ 
trarily decided that students scoring 60-99, into French II, 
and those scoring under 60, into French I. The writer is 
especially interested in the performance of students with 
two years of preparation in high school French. Of the 
263 in this classification, 18.1 per cent made French I, 
51.3 percent French II, and 30.4 percent French III. Sixty- 
two of the group were from out of the state: 11.3 per cent 
of these made French I, 48.4 per cent made French II and 
40.3 per cent French III. Of the students from North Car¬ 
olina high schools with a rating of IAA, IA and IB, 31 per 
cent made French III, whereas only 8.1 per cent of the 
students from IIA, IIB, or from non-accredited high schools 
made French III. In 1932, The Alpha French Test, Part I, 
Form A, was used for placement, and an arbitrary scheme 
of allocation of students, similar to that of 1931, was 
used. Of the total number of candidates from North Caro¬ 
lina high schools (228) 31.58 per cent made French I, 
52.63 per cent made French II, and 15.79 per cent French 
III. Of the 75 out of state pupils, 18.18 per cent made 
French I, 55.84 per cent French II, and 25.97 per cent 
French III. The latter group had a basis of the same place¬ 
ment test, the North Carolina students fared worse, the 
other group still better. As a consequence, Mr. Oiduz is 
greatly concerned about inadequacies in student prepara¬ 
tion, especially in North Carolina, and in the great loss 
« « 
of student time in repetition. He conjectures that re- 
10 
duced iacuities, reduced salaries, and inadequate train¬ 
ing on the part oi teachers are responsible* P’or better 
* 
performance on the part of students, he makes a plea for 
considerable amount of varied drill on such fundamentals 
of grammar as will automatize recognition of parts of 
speech and oi inflectional endings* Teachers are enjoined 
to go to summer school, at home or abroad, and to gain 
greater facility in their own use of the language. The 
last article presents some figures from placement tests 
in Spanish, where the situation is much the same as in 
French* 
An anonymous article entitled "Ten Axioms Governing 
O 
the Main Principles to be Observed in the Teaching and 
Learning of Foreign Languages,f, etc* 
An exposition of ten principles which the Institute 
for Research in English Teaching (Tokyo, Japan) considers 
fundamental in foreign language instruction. The "Axioms" 
which are accompanied by explanatory notes are as follows: 
"(1) That a language consists essentially of units that may 
be conveniently termed "linguistic symbols". (2) That a 
language may be looked upon and treated both as a "code" - 
the organized system of the language as exemplified by its 
dictionary, its grammar, and all the information and rules 
that can be given concerning it, and "as speech" - the sum 
of the activities involved in the using of the language* 
(3) That, from the point of view of speech psychology, the 
11 
learning of language consists, in its essence, in coming to 
know the meanings of a sufficient number of these symbols 
(identification, of symbols) and of so associating each of 
these symbols with its meaning that the symbol will imme¬ 
diately evoke the thing symbolized ("fusion of Symbols"). 
,4- That, from the point of view of linguistic methodology, 
the learning of a language consists, in its essence, in the 
developing or a number of skills, some primary, and others 
secondary. (5) That among the primary skills are hearing 
and articulating in imitation of what is heard. (6) That 
among tne secondary skills are reading and writing. (7) 
lhat among the secondary skills are those concerned with 
Transalation. (8) That pronunciation is not something 
apart iron, or an accretion to, a language, but an integral 
part Ox it, and is concerned with (a) the sound of the lan- 
guage, and (b) their distribution in that language. (9) 
lhat grammar is not something apart from.•.the language, 
Luc an integral part of it, and is chiefly concerned with 
tne building up ox sentences from their component parts in 
accordance with the canons of usage. (10) That the more or 
less thorougn acquisition of a more or less small vocabularl^ 
v 
is the best equipment for coming to acquire a larger vocabularly." 
These principles provide the basis of the majority of 
the articles published in the Biret, as well as the theoretical 
background of actual instruction in English in Japanese 
schools. 
- 12 
Colley Sparkman in his article"Grammar for the Reading 
Approach": - Despite some trend toward the reading aim in 
revised courses of study and in new text books, the writer 
finds that many teachers are still stressing speaking and 
writing even in the minimum two-year course. He believes, 
however, that the active and recognition skills constitute 
two overlapping but independent objectives; hence, (1) each 
should be organized so as to include only these factors 
bearing on the end in view; (2) the principles of each should 
be taught in a manner befitting the aims; (3) the reproductive 
phase should lag a few laps behind the recognition phase; 
(4) recognition needs should at first occupy the most prominent 
place, gradually giving way to an ever increasing amount of 
active functional training; (5) a grammar text written primar- 
ily for reproductive purposes cannot effectively serve as a 
basis for the study of recognition items. 
The facts of recognition and constructive grammar are 
contrasted and the major type obstacles of a grammatical 
nature encountered in early plan for presenting the grammar 
material necessary to reading includes: (1) five lessons on 
foundational recognition facts illustrated by appropriate 
illustrative sentences consisting of cognates and starred 
items from the Buchanan list to be read silently; (2) five 
pronunciation lessons; (3) alternate recognition drill on 
graded reading practice in a separate reader, handling gram¬ 
matical obstacles as vocabulary problems; (4) in increasing 
13 
length of time devoted to constructive grammar training. 
The usual type of composition exercises have no place in 
such a program. Much repetition and drill are needed. 
Unpublished master^ thesis by Nellie Richardson enti¬ 
tled tfAnalysis of Pupil-Error in French Grammar": - In 
order to discover the frequency with which pupils in second 
year high-school French make certain errors in grammar, a 
apecial diagnostic test similar to the grammatical part of 
the American Council Beta French Test, Form A, was given 
to 270 pupils in the third quarter of the second year of 
high school French in Georgia and South Carolina secondary 
schools. The results of a previous administration of the 
test to 672 pupils at the beginning of second year high 
school French in New York City are also considered. Addi¬ 
tional data were taken from the records of 200 entering 
Freshmen at the University of North Carolina in the American 
Council Beta, French I, Form A, and of 254 who took the 
American Council Alpha French Test, Form A,as placement tests. 
Errors on papers from these three levels of instruction 
were classified under the grammatical topics. Table I 
shows the number and percentage of errors on each point 
from the two high-school groups in the diagnostic test. 
Table II and III give the same information regarding the 
standardized tests. Of the twenty topics into which errors 
from both diagnostic and standardized tests were divided, 
sixteen are common to two or more of the tests (Table IV). 
Tables show the percentage of errors on individual items 
under each topic. The order of difficulty of separate 
14 
items in descending order, a comparison of rank of items, 
and the ten items of least difficulty. 
The five most difficult topics according to the New 
York high-school test were the verb (past indefinite negative), 
orthographic changes, disjunctive pronoun ’eux’, agreement 
of verbs conjugated with ’etre’, and partitive constructions 
before adjectives. For the same test in the Georgia and 
South Carolina high schools the order was: orthographic 
changes, partitive in repetition and partitive with adverb 
of quantity. For the Alpha test given at the University of 
North Carolina, the five most difficult items were the past 
definite tense, dates, past indefinite (ouvir), relative 
pronoun ’dont’ and ’Laquelle’ after preposition; for the 
Beta test, relative pronoun 1Que*, the present negative 
of ’ avoir sommeil’, the idiom ’ avoir raison’, agreement of 
past participle with direct object, and orthographical changes. 
Among the interpretations of findings in the investigation 
are these points: there is little change in order of diffi¬ 
culty of items for pupils after two years of study as compared 
with relative order after one year,- and proficiency in 
grammar is generally low. Recommendations to the teacher 
to analyze errors and to teach with a view to remedying them, 
and suggestions for further investigations of this type 
conclude the study. Copies of the diagnostic test and the 
standardized tests are appended. 
If these test results were not in harmony with otners—- 
and with daily experience—teachers would be horrified to 
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note that 254 college Freshmen, after two years of high- 
school French, made over 80 percent of error on each of 
the following constructions in the American Council Beta 
test for junior high schools; relative fquef present nega¬ 
tive of favoir sommeilf, imperfect interrogative of Tavoir 
raison1 agreement of past participle with direct object, 
spelling change of !se leverT in the present, present of 
1sTappeler, tropf plus noun, indirect object pronoun with 
past indefinite form, third plural interrogative of 1 avoir 
soif, en France, elles sont allees (a l’egilise). 
These articles and others, the titles and sources of 
which appear in the Bibliography, deal very closely with 
the topic which this thesis considers. Articulation as a 
National problem has the concern of educators in all parts 
of the country. Experiments are being continually carried on 
and means and methods for a closer cooperation between secon¬ 
dary schools and colleges are being brought forth every 
year. 
V 
STATEMENT OF PROBLEM AND PROCEDURE 
CHAPTER III 
Statement of Problem and Procedure 
Tlie road to success or perfection is strewn with obstacles 
which must not be hurdled but must be removed as they are met, 
1/ 
(1) The droolem - The problem involved in this study is 
concerned with discovering how to get a greater articulation 
Detween the courses in French and the manner of teaching 
them in the secondary schools and the college curriculum. 
(2) The Schools Involved - The schools involved in 
this study belong to the Valley Wheel System. They are Ludlow 
South Hadley, Eastharnpton, Munson, Palmer, West Springfield, 
Agawam and Enfield. 
In the future when discussing the results of these tests 
according to schools they will be considered as School A, B, 
etc. The letter for the school will be allotted by chance 
and will have nothing whatsoever to do with the alphabetical 
order of schools or any other order which might strike the 
reader. The testing was done only through the cooperation 
of the schools and for the specific problem of removing an 
obstacle from further articulation between college and 
secondary schools and not to take to task a certain school 
or any group of schools. 
(3) The Pupils-- The pupils used as subjects of the 
testing program, are the students of Grades ten, eleven 
and twelve from the above schools. The group is Heterogeneous 
coming from different districts, classes and nationalities. 
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(4) The Test - The test from the American council 
on Education, it is the Cooperative French Test, Junior 
Form, published in 1937 by the Cooperative Test Service, 
New York City, It is composed by Jacob Greenberg, Direc¬ 
tor of Foreign Languages Junior High Schools, New York 
City and Geraldine Spaulding, Bureau of Collegiate Educa¬ 
tional Research - Columbia College, 
The test is in three parts: - Part I - Reading - 
Part II - Vocabulary and Part III - Crammer. For the first 
part the pupils are allowed twenty-five minutes - for 
the second part they are allowed twenty-five minutes and 
for the third part forty minutes - ninety minutes in all. 
(5) The Procedure: 
a) Permission was received from the School author- 
ities to administer the tests. 
b) Test were administered to the pupils by their 
respective teachers in three different class 
periods. 
c) Scoring was done with the use of a key furnished 
by the Cooperative Test Service. 
d) The results were tabulated according to percen¬ 
tage of correct answer technique and scaled 
t 
and from these come the interpretations 
For further details of procedure one should consult the 
following pages: 
SUMMARY OF DATA 
CHAPTER IV 
Summary of Data - Errors Shown in French Tests 
As pointed out before, if one is to be successful in 
articulating the college, work in French with that done in 
secondary schools it is necessary to know just what the 
secondary school pupils have accomplished when they reach 
college• 
(1) Discovery of Weaknesses and Strengths - The method 
here used to discover the weaknesses and strengths is the 
’percentage of correct or wrong answer technique1• Each 
individual question is checked for the number of pupils who 
have given the wrong answer* The pi rcentage of pupils who 
have answered wrongly is then computed for the question. 
When the percentage for each question has been found, the 
results are tabulated and interpreted for difficulties. 
By comparison, the fundamental differences between the 
schools can be found, as can also those between the various 
grades, in this case, grades ten, eleven and twelve. 
The following tables of results are to be set up so 
that the first comparison as for French I on the first part 
of the test, as has been explained, which considers the 
accomplishment in reading. The remaining tables are set 
up in the same manner following a sequence-parts two and 
three of the test for French I--then parts one, two and 
three of the tests for French II and III respectively. 
The percentage for the group, including all grades, is 
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listed beside the schools for a further comparison, 
(2) French I - Reading - Before considering the indi¬ 
vidual results it is first noted that, in general, the 
percentages of wrong answer are very low at the beginning 
and gradually rise to very high percentages at the end. 
The time element is the important factor in this situation. 
Although the general directions on the test clearly and 
decisively state that the pupil should keep moving and 
return to those questions which they could not answer 
with only a moments thought, they took too much time 
considering the questions in the first part of each 
section so that they were either unable to complete the 
test or they had no time to think at ail and the answers 
were wrong. A second factor to consider is the increasing 
difficulty of the questions although these are expertly 
graded to correspond with the student achievement,many 
students fail to keep to the pace required. This general 
difficulty has been explained in order that the reader 
may study the tables more easily and not be confused by 
the distribution. All other general difficulties are 
summed up and explained at the end of the chapter after 
the tables have been studied for individual factors. 
As has been explained in the introduction, reading as 
a subject is not given to those who are beginning the 
study of French so that if the difficulties appear rather 
numerous let us bear that thought in mind and instead of 
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attempting to explain all difficulties, fine the cause of those 
which appear where apparently they should not be. One does 
not have to look far before an example of this is found. 
The second question undoubtedly has not been answered as well 
as it should have been. There are two reasons, one is 
the difference in social background. The question asked 
was ”at what time do we eat dinner?” The students appar¬ 
ently eat dinner at noon so they looked for the word ’’noon” 
and found ”minuit” meaning midnight and thus answered 
the question and made their mistake in vocabulary because 
they were looking for “midi” meaning, midday or ”noon”. 
Question 10 and 11 were not answered well. Question 10 
asked for the connection between falling leaves and the 
season, the word “feuilles” meaning ”leaves” was read 
incorrectly in many different ways. Question 11 was not 
read incorrectly but was answered according; to personal 
opinion as to the color of the sky during clear weather* 
Question 16 was answered by the idiom - ”mal a la t&te” - 
meaning headache, the meaning of which was not known. 
The following, question 17, was answered wrongly because 
of limited verb vocabulary, the word ”perdus” (past 
participle of an irregular verb) - “lost” was not 
recognized. Question 27 was read wrongly - ”quatr&- 
vingt ans” - a compound word and also a number was 
too difficult. Question 29 shows limited vocabulary 
and question .30 presents a difficulty in choice of 
answer• 
- 23 
Beginning with Question 37 we have the break of regular 
high percentages because, in this grade, there is a limited 
capacity. 
Studying the table one finds that for almost every 
question there are one or two schools which have a high 
percentage of wrong answers. This fact should be born 
in mind. Comparing the schools, many other school differ¬ 
ences are shown which, when coupled with the preceeding 
fact, show difiiculty in articulation# School r,C,f showrs 
its superiority all the way through. "A" follows r,C" in 
rank until one comes to what will be referred to from now 
on as the breaking point, which is the point where the 
percentages of failures turn definitely higher, and tfArf 
becomes lowest in rank. As break is caused by limited 
capacity, we must consider A*s development as arrested 
at this point while the other schools continue to develop 
but to a less degree than formerly. Schools f,D,f and "C” show 
similar abilities and follow closely upon f,A,f up to the 
breaking point after which they surpass "A". The last two 
schools do not show a satisfactory trend. Their percen¬ 
tages of failiire are high from beginning to end and show 
considerable lack of training. The totals have not yet 
been mentioned. They are lowest all the way through the 
table, and rightfully so, for they include the students 
in the second and third years of French and these pupils 
raise the standard 
2:4 
Table 1 
Percentages of 7/rong Answers for the Several 
Schools on the Questions in Heading French 1. 
School School 
Quest . A B C D E F T Quo si b. A B C D E F T 
1. 
ao? 
O/J 11 4 0 6 1 6 34. 34 69 10 32 57 68 21 
2. 47 39 34 33 36 50 20 35. 65 58 15 51 47 64 28 
3. 9 30 10 19 20 38 9 36. 9 32 8 13 23 36 19 
4. 43 25 17 13 29 14 10 37. 65 53 27 75 65 68 38 
5. 0 41 16 5 9 3 6 38. 49 51 49 32 55 71 39 
6. 15 25 8 5 6 22 7 39. 43 79 32 75 63 82 25 
7. 11 25 8 7 47 28 11 40. 92 90 34 57 65 80 46 
8. 13 35 9 35 23 84 11 41. 63 79 49 81 83 82 45 
9. 4 58 23 26 18 29 11 42. 57 81 64 17 63 85 41 
10. 41 72 21 31 33 50 21 43. 81 79 42 60 69 71 50 
11. 58 50 9 26 38 73 15 44. 83 69 44 71 71 71 51 
12. 41 44 12 43 14 66 11 45. 45 83 44 41 69 82 46 
13. 11 20 2 0 55 7 9 46. 58 86 44 86 91 91 59 
14. 19 58 23 19 32 40 10 47. 69 65 47 57 71 78 35 
15. 51 41 23 24 26 71 13 48. 91 90 49 62 73 80 54 
16. 67 62 53 38 41 73 33 49. 97 83 53 77 86 82 54 
17. 41 72 23 59 38 85 34 50. 96 90 57 86 80 85 55 
18. 23 60 15 15 14 54 19 51. 85 83 49 57 79 87 50 
19. 49 58 21 37 42 56 21 52. 77 69 40 75 80 73 60 
20. 45 67 17 29 53 73 27 53. 92 69 40 75 77 82 55 
21. 23 65 32 66 79 52 28 54. 65 69 44 48 77 66 51 
22. 32 60 10 21 48 73 28 55. 92 86 87 81 80 92 64 
23. 28 60 27 37 29 61 21 56. 100 86 40 72 95 84 69 
24. 9 23 4 19 21 28 17 57. 96 76 59 85 83 80 61 
25. 15 67 10 35 24 61 21 58. 96 89 62 79 91 89 71 
26. 51 81 36 25 53 84 30 59. 91 86 68 86 98 91 69 
27. 69 74 55 52 50 75 34 60. 94 96 55 81 94 91 66 
28. 17 69 23 39 41 82 27 61. 96 89 55 69 89 84 66 
29. 45 83 40 49 76 64 34 62. 97 89 83 95 85 82 71 
30. 67 60 32 47 53 61 32 63. 96 83 81 90 98 87 74 
31. 65 41 32 64 41 61 34 64. 96 96 66 88 94 82 77 
32. 21 65 8 9 39 38 21 65. 97 96 62 60 98 87 71 
33. 15 62 38 57 62 75 25 
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Classifying the Table: 
1• Questions which 50^ or more of the pupils had incorrect: 
a) Question 43 to the end with the exception 
question 45 and 47. 
2. Questions which apparently were read incorrectly: 
a) Number 10. 
b) Number 17. 
c) Number 27• 
3. Questions where the difficulty was in the vocabulary of 
the response: 
a) Number 2. 
b) Number 17. 
c) Number 29. 
4. Questions answered wrongly because they chose an answer 
which could be right but which was not in this particular 
instance: 
a) Number 11. 
b) Number 31. 
5. Question which appeared as school difficulties only - 
Some schools had abnormally high percentage of wrong 
answers.for these questions. 
a) 9 - School B 
b) 10 - School B 
c) 11 - School P 
d) 13 - School E 
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e) 14 
- School B 
f) 17 - School B & C 
s) 18 School B & P 
h) 22 —mm School B & F 
i) 26 - School B & P 
J) 29 - School B & F 
k) 32 - School B 
1) 34 - School B & P 
m) 45 — School B & P 
Table II 
Percentages of 7/rong Answers for the Several 
Schools on the Questions In Reading French 11, 
School School 
Ques t. A B C D E F T ^Quest .__A _ B C D E F T 
1. 0fo 10 0 0 4 2 6 34. 5 41 0 9 21 2 21 
.2. 17 44 38 21 21 17 20 35. 26 41 4 27 30 11 28 3 • 3 11 0 6 2 2 9 36. 8 11 0 3 6 5 19 4. 10 • 20 4 12 17 11 10 37. 23 62 4 27 34 42 38 5 • 3 8 0 3 2 0 6 38. 36 53 9 18 38 40 39 6. 0 2 0 0 2 0 7 39. 13 41 9 12 19 11 25 7. 3 15 9 9 11 5 11 40. 41 74 28 36 45 85 46 8* 13 30 0 9 13 11 11 41. 44 67 4 30 36 34 45 9 • 5 23 4 9 4 2 11 42. 23 51 33 12 28 62 41 10. 5 36 0 18 28 14 21 43. 33 60 28 39 40 42 50 
11. 21 28 4 18 8 25 15 44. 67 81 38 48 53 74 51 12. 5 28 4 39 13 5 11 45. 28 62 9 36 30 28 46 15 * 0 18 4 9 6 0 9 46. 33 69 47 63 53 98 59 14. 15 35 9 6 2Q 17 10 47. 21 67 9 24 28 25 35 15. 10 20 9 3 8 14 13 48. 17 54 4 21 25 17 54 
15. 51 30 14 36 13 17 33 49. 44 96 14 24 57 31 54 17. 5 49 14 27 25 31 34 50. 44 50 14 39 49 25 55 18. 3 25 0 3 6 0 19 51. 31 81 14 24 42 11 50 
19. 5 38 4 15 23 17 21 52. 51 74 33 48 36 31 60 20. 21 49 0 15 30 31 27 53. 46 40 23 45 42 28 55 21. 41 20 14 33 49 37 28 54. 39 59 23 24 36 28 51 
22. 17 53 4 54 21 28 28 55. 39 96 47 57 77 25 64 
23. 3 35 0 18 17 0 21 56. 56 76 47 75 65 11 69 
24. 3 5 4 6 4 0 17 57. 39 80 4 21 13 37 61 
25. 0 25 0 3 4 0 21 58. 56 87 43 57 68 68 71 
26. 15 58 14 39 32 52 30 59. 74 88 47 60 74 57 69 
27. 31 60 28 36 47 57 34 60. 44 80 14 51 63 37 66 
28. 13 51 0 9 11 22 27 61. 46 65 28 36 40 40 66 
29. 31 60 19 39 49 34 34 62. 67 78 47 63 42 62 71 
30. 15 35 4 30 25 14 32 63. 69 76 57 75 65 85 74 
31. 3 37 0 9 23 11 34 64. 92 95. 71 69 92 85 77 
32. 15 53 0 0 23 11 21 65. 69 95 43 54 74 80 71 
33. 33 58 23 30 21 20 25 
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(3) French 2. Reading - The reading table of results 
is set up on the percentage of correct answer technique, 
to provide a study of the ability of the pupils who are 
taking second year French. It is at the beginning of 
this second year of French study that the subject, read- 
ing, is taken up* 
Comparing II with Table I, one sees a marked improve¬ 
ment in the percentages of Table II. Regularly, in every 
particular, the number of those who gave wrong ansv/ers is 
lower, whether we consider the individual schools or any 
one question. Unquestionably, this is what we would 
expect to find, as, at this stage, reading is the particu¬ 
lar field of the pupils involved. If this situation did 
not exist, we would be facing serious difficulties. 
Despite the regular improvement, one finds more 
Icul t i es • Notice again the breaking points. On this 
table the points are varied. It is noticed that school 
C, again the superior school, has no serious difficulty 
unuil question 55. School B has trouble from question 26; 
Afs breaking point is at question 40; D' at question 43; 
E at question 37; and P at question 37. The ranking here 
is the same as the preceding table: - C-A-D-E-F-B. 
Again the first difficult question is number 2. The 
same explanation can be given, the word "minuit" - meaning 
"mid-night", was mistaken for "midi" - meaning noon. The 
majority of schools found question 11 difficult, as had 
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the students in French I. The reason again is choice of 
answer. Question 16 and 17 caused the same trouble here 
as was shown in Table I, lack of reading ability and 
limited vocabulary, respectively. Wrong answers were 
given for question 21 because of lack of reading ability 
and limited vocabulary. Where there should have been 
sufficient reading ability to answer question twenty- 
two correctly, the student !s translation was at fault and 
the response was unsatisfactory. Question 26 and question 
27 are simple enough for their presumed capabilities, 
yet they made errors of reading: - favant le pepasf, 
before the meal - favec le reoas!, with the meal - in 
question 26; and translated - 1quatre-vingt ans1, eighty 
years old, into twenty years old. Question 29 was read 
incorrectly. Question 37 shows a reading difficulty, 
and question 38 a limited vocabulary. At question 40 
we come to the general breaking point towards higher 
percentages. 
Classifying the Table - 
1, Questions which 50% or more of the pupils had 
incorrect 
a) 44 
b) 46 
c) 
♦ 
45 
d) 56 
e) 58 
f) 59 
30 - 
g) 62 
h) 63 
I) 64 
j) 65 
2. Questions which apparently were read incorrectly - 
*) 16 
b) 21 
c) 22 
d) 26 
e) 27 
f) 29 
g) 37 
3. Questions where the difficulty was in the vocabulary 
of the response - 
a) 2 
b) 17 
c) 38 
4. Question answered wrongly because of choice of answer 
a) 11 
5. Questions which appeared as school difficulties only 
a) 12 School D 
b) 14 School B 
c) 16 School A 
a) 28 School B 
e) 51 School B 8c D 
31 
f) 32 School B 
s) 34 School B 
h) 45 School B 
i) 46 School F 
j ) 47 School B 
k) 48 School B 
1) 49 School B 
n) 51 School B 
34 
Table 111 
Percentages of Wrong Answers for the Several 
Schools on the Questions in Reading Fredch 111 
School School 
Quest . A B C D E F T Quest . A B C_ D JE_ F T 
1. 0% 0 8 0 0 0 6 34. 0 6 6 0 12 0 21 
2. 10 41 16 7 12 11 20 35. 0 0 0 0 0 11 28 
3. 0 0 0 0 0 0 9 36. 0 0 8 0 0 2 19 
4. 0 6 0 0 0 0 10 37. 0 29 8 0 12 23 38 
5. 0 6 0 0 12 0 6 38. 0 35 8 0 0 5 39 
6 • 0 6 0 0 0 0 7 39. 15 22 0 0 12 0 25 
7. 0 6 0 7 0 5 11 40. 0 17 16 7 0 0 46 
8. 0 0 8 0 12 0 11 41. 21 10 16 0 12 11 45 
9. 5 0 0 0 12 0 11 42. 0 6 0 7 12 0 41 
10. 0 0 8 0 0 0 21 43. 10 22 8 0 12 5 50 
11. 0 0 8 0 0 5 15 44. 26 10 25 7 37 23 51 
12. 0 0 0 0 0 0 11 45. 0 41 8 0 12 5 46 
13. 0 0 0 0 0 0 9 46. 5 61 25 14 62 23 59 
14. 0 6 0 0 0 17 10 47. 10 17 0 0 0 5 35 
15. 0 0 0 0 0 0 13 48. 0 17 8 0 12 0 54 
16. 10 6 8 7 0 0 33 49. 0 22 0 7 0 5 54 
17. 0 10 16 0 0 0 34 50. 0 35 0 14 0 5 55 
18. 0 0 0 0 0 0 19 51. 0 29 0 7 0 17 50 
19. 0 6 0 0 0 0 21 52. 10 10 8 14 37 23 60 
20. 0 29 0 7 0 0 27 53. 26 6 0 14 0 23 55 
21. 0 17 8 0 0 11 28 54. 5 35 8 14 12 5 51 
22. 0 17 0 7 0 5 28 55. 10 88 33 29 12 23 64 
23. 0 10 0 0 12 0 21 56. 37 52 8 14 37 5 69 
24. 9 0 0 0 0 0 17 57. 5 6 0 0 0 5 61 
25. 0 17 0 0 0 0 21 58. 0 29 25 14 37 29 71 
26. 0 10 8 0 0 17 30 59. 15 41 25 7 12 11 69 
27. 37 J22 8 49 12 17 34 60. 10 22 0 0 25 5 66 
28. 5 10 0 0 0 0 27 61. 5 10 8 14 0 11 66 
29. 0 29 25 0 25 23 34 62. 3729 16 29 37 17 71 
30. 0 17 0 0 0 0 32 63. 10 29 25 7 12 41 74 
31. 0 0 0 0 0 5 34 64. 21 41 50 7 50 41 77 
32. 5 0 8 0 0 0 21 65. 21 59 33 14 50 41 71 
33. 5 41 16 0 0 0 25. 
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4. French III Reading - The results in Table III 
are from the answers given by students taking French 
for the third year. The superiority to the two lower 
grades is obvious at a glance and naturally so. This 
table also has a noticeable breaking point, but even 
after this point the number of wrong answers is lower 
than that of the better sections of the two former 
tables. The difficulties are few, and the percentages 
of wrong answers are very low even in these places, yet 
it is well to discuss them. 
Question number 2 again produces a difficulty, and 
( 
realizing this consistency, the cause, confusion of 
terms, should be noted and it is advised where any two 
such terms are met again in the teaching of the subject 
an explanation should be given as to their correct mean¬ 
ing and usage. Question 27 and 29 are again troublesome 
as in the two lower grades and for the same reasons. 
Questions 44 shows a reading difficulty caused by the 
phrasing. Limited vocabulary is the reason for failure 
on question 46. Question 54 and 55 were read incorrectly 
and 56 shows difficulty between the verbs - Tpleuv6irT- 
to rain - and ’pleurer* - to weep. Questions 58,59 and 
61 to the end, apparently are the result of lack of time, 
some not having finished, and others having given hurried 
answers which were wrong. 
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Classifying the Table - 
/ 
1. Questions which b0% or more of the pupils had 
incorrect* - 
2• Questions which apparently were read incorrectly: - 
a) 27 
b) 44 
c) 54 
d) 55 
3 3* Questions where the difficulty was in the vocabulary 
of the response: - 
a) 2 
b) 29 
c) 46 
d) 56 
4* Questions answered wrongly because of choice of 
answers: - 
a) 20 School B 
b) 27 School A Sc D 
c) 30 School B 
d) 33 School B Sc C 
s) 37 School B & F 
f) 38 School B 
g) 45 School B 
h) 46 School B Sc E 
i) 52 School E 
j) 55 School B 
5• Summary 
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(5) Summary of Interpretations on Reading - The 
summary is for part one of the test and includes Grades 
10,11 and 12 showing general conclusions drawn from the 
tables of results. 
The normal and marked improvement between the grades 
is gratifying to note. It shows regularity, and includes 
all schools and all grades. This normal situation leaves 
us with no serious difficulty and the minor troubles can 
be listed and causes given so that they may be removed. 
Studying our classifications of the difficulties in 
the three tables we find some things which are consistently 
evident. Although mentioned before, it must be repeated 
here that, question 2 has not been answered well by any of 
the grades. The cause of the failure is confusion in 
words and again it is advised that such terms both for 
meaning and usage should be explained during the course. 
Question 27 shows a high percentage of error on the 
three tables. The cause here was inability to read it 
correctly because of the word - 'Quatre-vingt ans1 - 
it is advised to note compound words when they are met 
and to explain them. It has also been found that the 
student does not like numbers and has difficulty in 
translating them. Some of the errors predominant in 
Tables I and II are not evident in Table III. Examples 
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of this are questions 16 and 14, Question 16 was not 
read correctly and 14 was a difficulty of school B. 
Past participles of irregular verbs are not recognized 
by the pupils* The difficulties in reading apparently, 
in most cases, are caused by insufficient knowledge 
of declensions and conjugations. 
(6) French I - Voaabulary - These are percentages 
of wrong answers, given by pupils taking first year 
French, in response to questions in section II of the 
test, which measures the students knowledge of vocabulary. 
It appears that their vocabulary is very limited 
during their first year. There are one hundred questions 
in the test and the breaking point is at question 37, 
far below the mid-point. There is nothing to be said 
concerning failure on any one question. Memory governs 
the extent of the vocabulary of every person. On this 
table one can only generalize. 
During the study of first year French vocabulary is 
not considered as a subject. The words learned are 
acquired, as the subject of grammer is studied. The table 
clearly shows the lack of vocabulary in general From 
question 1 to 19 the words were well known except in par¬ 
ticular instances. From question 20 to 37, larger 
percentages of error crop up in greater numbers, and 
from question 37 to the end the words were recognized 
by few. 
Table IV 
Quest. 
^Mr^°iitageS^f V/ronS Answers for the Several 
-s--P-rL-Questions in Vocabulary French 1 
School 
ABC 
. _c_ D EFT 
School 
Quest. A B C D E F T 
1. 2 2 2 2 3 1 6 
2. 2 2 6 9 3 0 7 
3. 7 4 2 0 0 0 10 
4. 4 0 4 0 3 1 10 
5. 11 74 17 7 15 12 12 
6. 0 
.2 0 5 5 0 4 
7. 0 0 0 2 3 0 5 
S. 36 7 2 16 5 30 10 
9. 2 4 2 11 3 0 4 
10. 15 15 10 5 0 33 6 
11. 6 0 5 3 15 5 
12. 4 V 4 2 3 0 5 
13. 2 2 0 5 0 7 4 
14. 0 28 32 9 18 33 5 
15. 36 15 9 19 12 12 7 
16. 11 11 6 9 24 10 6 
17. 7 9 2 9 15 10 5 
18. 7 2 2 2 6 3 6 
19. 2 11 0 2 5 5 3 
20. 60 35 6 0 8 54 8 
21. 2 69 6 15 14 1 6 
22. 69 30 27 17 27 7 17 
23. 2 32 4 25 26 8 7 
24. 0 69 2 2 0 1 4 
25. 0 71 2 55 0 3 3 
26. 40 25 10 27 29 24 10 
27. 43 35 15 7 11 61 10 
28. 4 41 13 43 27 86 11 
29. 49 32 13 5 2 1 15 
30. 30 47 17 5 45 43 15 
31. 85 67 17 5 11 27 9 
32. 23 44 15 9 26 8 10 
33. 4 20 10 55 23 0 11 
34. 69 39 21 19 8 17 16 
35. 23 72 19 11 24 3 11 
36. 79 79 53 9 27 15 22 
37. 53 74 40 31 89 70 27 
38. 41 47 36 7 59 40 27 
39. 65 58 45 17 79 79 38 
40. 23 47 21 11 51 64 25 
41. 79 58 43 7 42 66 27 
42. 11 47 10 15 29 61 19 
43. 60 76 43 60 50 0 25 
44. 60 18 8 66 57 71 30 
45. 2 62 25 17 42 77 25 
46. 40 58 43 55 74 71 30 
47. 47 44 17 17 51 68 30 
48. 30 60 23 13 11 73 26 
49. 58 30 32 31 45 82 36 
50. 40 72 13 35 36 88 37 
51. 73 58 36 35 59 58 49 
52. 26 47 43 40 2< 3 61 44 
53. 83 62 39 62 76 63 47 
54. 19 74 13 68 76 80 46 
55. 45 47 27 42 69 79 49 
56. 58 65 32 58 68 66 47 
57. c > 44 19 33 42 96 52 
58. 9 4 : 81 . 81 . 84 88 93 •60 
59. 69 1 47 ’ 55 40 36 i 71 59 
60. 65 65 27 42 ! 73 ; 78 57 
61. 63 72 72 ! 9C > 56 ; 90 63 
62. 79 67 ’ 55 75 86 1 96 68 
63. 58 74 53 89 91 91 69 
64. 79 69 43 68 i 29 79 73 
65. 71 58 64 81 74 77 66 
66. 94 69 60 94 83 94 71 
67. 92 79 23 68 88 95 69 
68. 81 86 51 86 83 89 70 
69. 94 62 55 60 82 75 72 
70. 92 67 45 96 73 86 67 
71. 79 65 60 86 77 82 74 
72. 79 73 64 66 80 75 76 
73. 73 58 68 60 80 86 73 
74. 81 69 60 94 91 85 80 
75. 95 76 19 72 85 91 80 
76. 87 81 66 94 86 91 72 
77. 89 89 66 84 91 88 89 
78. 89 67 45 90 50 86 73 
79. 43 67 53 35 88 86 73 
80. 76 67 64 66 76 81 82 
81. 97 79 51 86 60 88 78 
82. 94 86 45 84 63 82 73 
83. 58 81 57 77 97 94 70 
84. 97 76 34 71 82 83 76 
85. 36 86 49 75 91 90 73 
86. 83 55 62 73 83 80 72 
87. 92 74 64 93 83 78 73 
88. 97 86 64 84 97 80 85 
89. 96 84 60 71 95 88 82 
90. 97 51 55 96 92 85 83 
91. 92 86 62 92 91 82 82 
92. 95 79 60 92 91 85 86 
93. 96 81 62 96 86 89 86 * 
94. 92 86 74 90 94 68 87 
95. 97 89 62 92 94 86 80 
96. 95 86 76 90 97 86 90 
97. 94 81 87 94 98 84 91 
98. 96 81 1 91 96 98 90 94 
99. 100 ' 96 83 1 90 97 93 95 
100. 95 1 86 i 64 84 1 97 89 90 
t 
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The Ranking of the Schools * School C is 
superior. D and E are alike in rank. A and F are 
very similar and school B is last in rank. 
Classifying the Table: - 
(1) Questions which appeared as school difficul 
only: - 
a) Question 5 School B 
b) Question 8 School A and F 
c) Question 20 School A and F 
a) Question 22 School A 
e) Question 24 School B 
f) Question 25 School B and D 
g) Question 31 School A and B 
h) Question 35 School B 
(7)French 2 - ^Vocabulary - Showing the percentage 
of wrong answers given by pupils taking second year 
French, for section II of the test. 
The table shows improvement over the results of 
Table I. Their breaking point is at question 53. The 
comparison between the tables is better shown by bring¬ 
ing forth the outstanding characteristics. The -points 
of change were shown for Table I, and the same is done 
here. From question 31 to 35, there were no serious 
difficulties. Question 36 to 53 show slightly higher 
percentages, and 56 to the end are definitely higher 
with a few exceptions. 
Table V 
Percentage of Wrong Answers for the Several 
Schools on the Questions In Vocabulary French 11 
School School 
Quest . A B C D E F T Quest . A B C D E F T 
1. 3 6 0 0 2 2 6 51. 28 50 23 33 49 40 49 
2. 0 0 0 0 2 0 7 52. 0 22 0 18 2 19 44 
3. 0 2 0 0 4 0 10 53. 44 46 4 36 34 43 47 
4. 0 2 0 0 4 2 10 54. 61 40 4 57 63 37 46 
5. 15 44 88 6 15 17 12 55. 36 32 14 9 47 29 49 
6. 0 0 4 0 @ 0 4 56. 26 36 19 42 30 27 47 
7. 0 2 0 0 11 0 5 57. 10 34 0 9 32 10 42 
8. 49 6 0 6 4 45 10 58. 15 14 4 3 4 5 60 
9. 3 0 0 3 4 0 4 59. 64 64 43 63 30 29 59 
10. 21 17 0 0 4 51 6 60. 41 50 4 18 42 19 57 
11. 8 2 4 12 2 24 5 61. 49 62 28 42 53 59 63 
12. 3 16 4 6 6 5 5 62. 57 72 14 39 51 59 68 
13. 0 0 0 0 4 0 4 63. 76 82 23 45 85 24 69 
14. 3 20 0 0 2 0 5 64. 17 68 4 42 19 51 73 
15. 13 22 0 3 13 10 7 65. 72 60 28 60 53 59 66 
16. 5 17 0 0 0 0 6 66. 44 90 9 12 81 24 71 
17. 10 35 4 9 6 0 5 67. 61 68 52 54 55 62 69 
18. 10 17 4 3 0 2 6 68. 59 80 38 18 74 48 70 
19. 0 2 0 3 2 0 3 69. 28 68 57 81 45 16 72 
20. 21 4 0 6 0 0 2 70. 59 44 76 84 85 40 67 
21. 3 24 0 18 4 0 6 71. 74 72 62 57 59 62 74 
22. 8 36 29 12 32 8 17 72. 64 70 71 66 81 29 76 
23. 0 8 0 15 4 0 7 73. 46 76 62 68 79 65 73 
24. 2 18 9 6 4 0 4 74. 36 38 71 78 77 65 80 
25. 0 8 0 9 0 0 3 75. 89 34 76 84 77 89 80 
26. 13 14 4 15 19 19 10 76. 54 62 0 90 79 68 72 
27. 10 26 9 12 13 8 10 77. 89 68 38 75 83 83 89 
28. 0 14 0 9 11 0 11 78. 89 82 86 90 19 43 73 
29. 23 24 4 6 0 2 15 79. 76 78 43 39 85 70 73 
30. 5 24 0 0 25 21 15 80. 74 52 62 78 38 89 82 
31. 0 60 0 0 6 0 9 81. 61 60 38 69 63 73 78 
32. 10 54 4 9 19 2 10 82. 82 67 57 83 61 89 73 
33. 3 22 4 39 75 37 11 83. 82 76 38 74 87 79 70 
34. 23 10 0 30 6 5 16 84. 82 66 14 83 68 59 76 
35. 8 16 14 15 21 8 11 85. 76 80 4 32 70 78 73 
36. 13 64 14 33 25 8 22 86. 49 38 42 79 61 65 72 
37. 41 64 33 48 65 48 27 87. 72 58 28 68 85 89 73 
38. 39 44 23 24 38 35 27 88. 64 90 52 68 81 51 85 
39. 17 46 52 24 68 40 38 89. 76 84 43 68 85 80 82 
40. 13 34 0 12 34 45 25 90. 76 82 67 71 93 97 83 
41. 8 20 14 6 8 27 27 91. 73 90 71 74 63 74 82 
c42. 3 8 0 6 13 8 19 92. 86 88 62 63 81 97 86 
43. 8 42 4 3 40 0 25 93. 81 86 71 74 86 86 86 
44. 51 16 4 45 53 35 30 94. 81 90 86 86 74 80 87 
45. 31 54 0 3 19 40 25 95. 79 80 86 86 65 40 80 
46. 44 42 33 48 45 48 30 96. 97 88 71 83 79 68 90 
47. 17 42 4 30 45 21 30 97. 91 76 71 79 83 80 91 
48. 21 56 9 0 11 48 26 98. 96 90 90 94 89 95 94 
49. 31 56 33 15 30 29 36 99. 81 90 67 88 89 97 95 
50. 13 6 0 6 4 5 37 100. 79 82 67 79 85 80 90 
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The Ranking of the Schools * C is highest in rank; 
A - D - E and F leave little to choose between them and 
B follows the others. 
Classifying the Table * 
i , — - -- -*■*' ■ ■■ ——■^—*** himi 
(1) Questions which appeared as school difficulties 
only: 
a) Question 8 
b) Question 10 
c) Question 17 
d) Question 31 
e) Question 32 
f) Question 33 
g) Question 64 
/ 
School's A and F 
School F 
School B 
School B 
School B 
School D 
School B 
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(8) French III - Vocabulary - Pupils taking third 
year French have their responses for the vocabulary section 
of the test tabulated here. 
The general improvement is obvious. The breaking 
point on this table is at question 60. The responses 
before this point, with comparatively few exceptions, were 
ninety percent correct. The percentage of wrong answers 
after the breaking point were as low as those which were 
placed in the middle classifications of the two former 
tables. 
The Hanking of the Schools; - C tad D lead the 
others, 3 follows; E and F have the same r-ank and A 
comes last. 
Ranking of schools is similar on the three tables 
with the exception of interchange of ranks of B and A 
on table VI. 
General Summary - Improvement between the grades 
regular decisive. 
Classifying the Table - 
- -..... — - -S.' —- r 
(1) Questions which appear as school difficulties 
only: - 
a) Question 33 School F 
b) Question 36 School C 
c) Question 39 School B 
d) Question 39 School A 
e) Question 44 School A 
f) Question ,54 School F 
g) Question 57 School B 
Table VI 
Percentage of Wrong Answers for the Several 
Schools on the Ques11ons in Vocabulary French 111 
School School 
Quest. A B c D E F T Quest! A B C D E E T 
1. 0 0 0 7 0 5 6 51. 0 41 25 28 0 23 49 
2. 0 0 0 0 0 0 7 52. 0 17 0 0 12 0 44 
3. 0 6 0 0 25 5 10 53. 0 6 33 0 0 11 47 
4. 5 0 0 0 12 0 10 54. 37 17 0 0 25 76 46 
5. 10 17 0 0 12 0 12 55. 15 10 0 0 0 5 49 
6 • 0 0 0 0 0 0 4 56. 10 17 0 0 0 0 47 
7. 0 0 0 0 0 0 5 57. 0 35 0 0 0 0 42 
8. 0 0 0 0 0 0 10 58. 0 29 0 0 0 0 60 
9. 0 0 0 0 0 0 4 59. 42 10 33 0 12 29 59 
10. 0 0 0 0 0 5 6 60. 10 6 41 7 37 17 57 
11. 0 0 0 0 0 17 5 61. 57 59 25 21 25 11 63 
12. 0 6 0 0 0 5 5 62. 26 47 33 21 50 23 68 
13. 0 0 0 0 0 11 4 63. 31 35 0 7 50 47 69 
14. 0 6 0 0 0 0 5 64. 0 10 0 7 0 29 73 
15. 5 0 2 0 0 0 7 65. 52 52 8 14 0 41 66 
16. 0 0 2 0 0 5 6 66 • 26 70 8 14 25 0 71 
17. 0 0 0 0 0 0 5 67. 15 41 25 0 0 17 69 
18. 10 0 8 0 0 0 6 68. 21 52 0 7 25 23 70 
19. 0 0 0 0 0 0 3 69. 37 47 16 35 25 11 72 
20. 15 6 0 0 12 0 8 70. 26 10 25 14 50 35 67 
21. 0 6 0 7 0 0 6 71. 47 47 25 15 25 51 74 
22. 31 17 25 14 25 35 17 72. 26 10 33 0 50 45 76 
23. 0 10 0 0 0 0 7 73. 42, >47 25 35 25 57 73 
24. 0 10 0 0 0 0 4 74. 5 41 58 42 50 70 80 
25. 0 6 0 0 0 0 3 75. 84 59 75 14 62 45 80 
26. 0 22 0 0 0 5 10 76. 21 41 16 35 37 41 72 
27. 5 0 0 0 12 0 10 77. 47 29 16 0 75 82 89 
28. 0 0 0 0 : o o 11 78. 84 47 83 28 25 76 73 
29. 0 6 8 0 12 11 15 79. 47 70 0 35 75 70 73 
30. 0 10 0 7 0 0 15 80. 68 17 58 28 62 70 82 
31. 0 6 0 0 0 0 9 81. 52 35 41 0 50 70 78 
32. 10 17 0 0 0 0 10 82. 57 35 0 35 25 17 73 
33. 0 0 16 7 50 70 11 83. 68 67 41 42 95 11 70 
34. 15 6 16 0 0 29 16 84. 47 35 33 35 62 57 76 
35. 10 10 8 7 12 0 11 85. 42 47 0 7 12 57 73 
36. 15 10 58 0 25 35 22 86. 15 6 8 21 62 45 72 
37. 0 47 8 14 12 23 27 87. 31 41 33 21 37 57 73 
38. 15 22 8 7 37 29 27 88. 10 41 58 21 37 64 85 
39. 42 10 16 7 25 64 38 89. 37 47 41 7 12 51 83 
40. 5 17 0 7 0 11 35 90. 62 41 8 28 25 17 83 
41. 5 0 8 0 12 11 27 91. 42 35 67 35 12 17 82 
42. 0 0 0 0 0 0 19 92. 57 41 16 0 37 64 86 
43. 5 10 0 7 12 0 25 93. 47 29 8 21 50 64 86 
44. 42 10 8 14 12 17 30 94. 52 70 67 56 50 57 87 
45. 10 29 0 14 0 11 25 95. 57 52 0 70 50 23 80 
46. 26 17 0 7 12 11 30 96. 79 59 67 21 82 23 90 
47. 5 6 0 0 25 11 30 97. 68 70 67 60 62 96 91 
48. 0 22 8 0 12 0 26 98. 68 91 67 92 82100 95 
49. 42 10 16 7 0 0 36 99. 72 88 67 70 95 76 95 
50. 0 0 0 0 0 0 37 100. 42 41 42 35 82 •82 90 
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French I - Grammar - This is the first table on 
the third part of the test, which section measures the 
knowledge of grammar. The table shows responses of 
» 
first year pupils only* The percentages of errors on 
this table are high from beginning to end. It has been 
said in preceding chapters that the subject of grammar 
was the primary consideration in first year French 
work. These high percentages do not compare favorably 
with the results on the tables for parts one and two 
of the test, which parts pertain to reading and vocabulary. 
The scores on the table do not range from low to 
high as on the preceding tables. High scores and low 
scores intermingle. Note: "when mentioning low scores, 
they are called low scores only in relation to the very 
high percentages of wrong answers"• There are very few 
really low scores. Looking at the table, one can see 
that grammar is difficult for the students to grasp. 
A few school difficulties can be noted. Question 2 
was particularly difficult for schools A and F. The 
question is not a very good one and this might be the 
explanation of their difficulty. Question 5 was not 
answered as well by schools B and E as it was by the 
majority. Question 11 shows a high percentage of error 
for school E. Question 12 and 13 were particularly 
troublesome to school B. Following through the table 
school B found the test too difficult in all parts. 
Table Vll 
Percentage of Wrong Answers of the Several 
S.cho°ls_ to the Questions in Grammar French 1 
School 
Quest . A B C D E F T 
1. 25 44 21 23 24 14 26 
2. 85 37 19 27 30 71 30 
3. 36 28 13 35 38 22 30 
4. 45 58 17 37 57 31 34 
5• 7 79 40 29 67 8 31 
6. 53 67 51 33 69 38 46 
7. 36 35 32 27 30 19 37 
8. 51 1 10 41 50 13 30 
9. 28 60 32 31 18 7 31 
10. 63 67 32 58 41 59 37 
11. 47 41 29 42 68 52 31 
12. 28 60 13 42 21 13 28 
13. 55 72 29 48 39 35 27 
14. 70 76 34 70 55 5 31 
15. 26 76 25 39 33 47 37 
16. 40 76 23 45 27 65 34 
17. 36 81 29 71 82 33 37 
18. 43 98 23 45 82 60 31 
19. 34 81 40 73 57 77 32 
20. 26 90 53 96 92 95 30 
21. 7 13 8 7 12 6 26 
22. 15 33 27 25 21 14 32 
23. 7 35 6 14 12 12 29 
24. 7 53 4 18 21 8 25 
25. 13 65 10 60 50 8 22 
26. 15 60 4 33 23 6 25 
27. 26 30 15 39 39 20 31 
28. 36 69 36 71 67 24 28 
29. 2 35 8 7 8 6 24 
30. 2 58 13 39 21 22 29 
31. 7 62 49 17 42 86 39 
32. 15 38 17 11 29 80 32 
33. 25 51 10 32 5 44 31 
34. 11 65 10 36 53 43 28 
35. 11 51 15 9 56 8 31 
36. 17 58 40 34 54 46 37 
37. 2 30 8 9 26 13 32 
38. 19 62 45 36 44 35 40 
39. 32 69 45 81 60 74 38 
40. 7 33 8 16 23 9 30 
41. 41 81 21 77 60 52 43 
42. 17 23 10 23 23 6 28 
43. 43 58 27 34 32 14 32 
44. 41 33 21 34 35 38 32 
45. 43 62 43 53 63 26 45 
School 
Quest. A E 1  c ! E | E :  f T 
46. 65 72 43 57 62 ! 33 38 
47. 55 60 29 43 36 16 38 
48. 30 55 21 43 27 23 38 
49. 23 53 17 36 36 16 24 
50. 75 49 23 53 83 78 46 
51. 53 58 45 49 48 33 35 
52. 90 81 15 51 83 55 35 
53. 49 20 21 36 23 33 43 
54. 38 51 17 47 59 13 38 
55. 49 83 15 92 88 35 43 
56. 28 73 34 29 53 64 38 
57. 47 65 19 23 50 14 43 
58. 96 79 45 31 83 64 46 
59. 11 20 15 27 32 9 36 
60. 38 72 25 62 60 35 43 
61. 58 81 36 92 89 47 43 
62. 49 79 21 58 53 37 46 
63. 28 53 34 42 12 31 38 
64. 63 90 47 71 76 64 50 
65. 28 65 34 53 68 38 46 
66. 17 69 23 66 65 80 48 
67. 41 79 45 79 63 29 54 
68. 43 81 13 81 68 32 49 
69. 85 65 47 89 89 83 56 
70. 70 83 70 84 56 56 52 
71. 70 86 27 94 98 38 49 
72.. 53 86 49 77 71 60 54 
73. 41 55 34 68 42 74 46 
74. 77 49 29 72 69 74 52 
75. 57 90 32 89 48 37 55 
76. 67 74 40 62 41 26 52 
77. 90 86 47 75 67 74 65 
78. 38 72 19 60 44 18 46 
79. 89 55 55 94 83 87 57 
80. 85 53 29 79 82 82 64 
81. 53 69 17 98 89 27 53 
82. 47 81 21 81 55 47 44 
83. 94 72 74 96 82 87 69 
84. 71 74 49 86 55 39 63 
85. 92. 74 64 96 82 44 65 
86. 90 86 74 94 63 38 68 
87. 83 55 60 90 79 64 68 
88. 70 83 53 96 80 74 67 
89. 85 60 29 96 82 32 63 
90. 71 79 43 86 71 53 64 
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Question 31 and 32 were difficult to school F. School 
C is again the better school and is here given special 
consideration. It has the lower failure average all the 
way thru. Its scores are bunched, only five questions 
having a lower score than ten and only ten questions 
having a higher score than fifty. There is no definite 
breaking point. There was as much difficulty with the 
first part as the last part, with the possible exception 
of the last seven questions which had the highest 
percentages. 
According to rank the schools are _C - F and A - 
D and E - B. 
Class if 7fing the Table: - 
1. Questions which o0% or more of the pupils had 
incorrect: - 
a) 18 
b) 19 
c) 20 
d) 46 
e) 50 
f) 52 
g) 52 
h) 58 
i) 61 
3) 64 
k) 69 
1) 70 
46 
4 
M) 71 
n) 72 
o) 73 
P) 74 
q) 75 
r) 77 
s) 79 
t) 80 
u) 83 to 90 
2. Questions which appeared as school difficulties dnly 
a) 2 Schools A and 
b) 5 Schools B and 
c) 11 Schools E 
a) 12 School B 
e) 13 School B 
f) 31 School F 
g) 32 School F 
The general fault seems to lie in the lack of knowledge of 
the general rules of grammar: - example: - gender of nouns, 
pronouns and adjectives ending in a mute "e" are feminine. 
3. Questions which less than 50% had incorrect but 
which had high percentages of error: - with the exceptions 
of those already listed under the first classification, all 
others have high percentages of error. 
Table Vlll 
Percentages of Wrong Answers of the Several 
Schools to the Questions In Grammar French 11. 
School School 
Quest. A B c : d ; E ] P T Quest . A B C D E F T 
1. 0 2 14 21 13 8 26 46. 21 44 24 24 32 35 38 
2. 8 62 14 24 25 5 30 47. 23 44 14 12 34 21 38 
3. 15 12 4 6 13 5 30 48. 10 22 4 24 15 0 38 
4. 13 50 9 6 38 19 34 49. 5 18 0 20 8 8 24 
5. 10 26 47 27 21 19 31 50. 13 32 4 27 23 8 46 
6. 31 30 24 43 38 16 46 51. 15 48 28 27 34 59 35 
7. 10 32 14 21 19 8 37 52. 49 76 0 45 28 32 35 
8. 31 48 4 24 30 13 30 53. 41 32 9 14 35 32 43 
9. 10 42 28 37 2 2 31 54. 31 44 0 30 30 2 38 
10. 17 54 9 37 8 2 37 55. 21 68 14 45 21 5 43 
11. 23 58 4 24 38 10 31 56. 39 42 19 24 25 5 38 
12. 17 44 9 18 15 7 28 57. 10 58 0 30 42 13 43 
13. 23 44 4 24 38 27 27 58. 5 50 19 57 25 27 46 
14. 36 58 43 54 45 13 31 59. 8 24 14 20 32 0 36 
15. 36 52 24 54 19 27 37 60. 21 38 9 54 30 10 43 
16. 54 52 4 47 55 35 34 61. 33 58 9 54 53 13 43 
17. 49 72 33 44 32 24 37 62. 15 60 0 40 49 21 46 
18. 59 60 19 54 42 8 31 63. 8 18 0 20 11 2 38 
19. 46 70 24 62 87 19 32 64. 64 68 52 51 70 43 50 
20. 36 72 9 83 42 5 30 65. 17 34 28 42 42 32 46 
21. 10 4 9 24 4 2 26 66. 51 50 33 62 49 24 48 
22. 10 14 0 12 19 10 29 67. 13 52 38 42 40 19 54 
23. 21 22 19 28 13 5 32 68. 39 56 14 26 59 32 49 
24. 10 30 9 35 17 5 25 69. 81 72 23 48 47 5 56 
25. 17 52 0 35 34 0 22 70. 74 56 38 59 34 21 52 
26. 21 44 4 24 25 19 25 71. 28 64 4 65 57 8 49 
27. 36 44 14 33 21 13 31 72. 49 64 9 51 51 37 54 
28. 49 66 19 60 25 2 28 73. 39 40 19 45 40 27 46 
29. 2 20 19 12 4 0 24 74. 10 30 9 40 34 10 52 
30. 3 46 9 33 38 0 29 75. 36 66 52 71 45 29 55 
31. 10 96 . 0 21 34 8 39 76. 28 40 9 42 21 19 52 
32. 21 26 9 3 34 21 32 77. 76 84 43 74 74 43 65 
33. 33 20 0 9 19 13 31 78. 26 38 19 54 19 2 46 
34. 15 38 0 27 30 2 28 79. 59 72 23 54 59 32 57 
35. 15 30 4 21 17 8 31 80. 41 56 47 54 57 48 64 
36. 23 56 28 44 40 0 37 81. 26 56 4 65 28 13 53 
37. 3 18 0 6 8 27 32 82. 26 56 14 45 51 32 54 
38. 26 52 9 24 32 2 40 83. 66 84 52 62 70 40 49 
39. 44 58 9 33 40 27 38 84. 31 63 38 54 28 24 63 
40. 10 20 0 12 8 8 30 85. 76 86 57 74 59 45 65 
^1. 57 84 9 60 59 5 43 86. 46 52 57 91 61 40 68 
42. 3 16 4 0 11 13 28 87. 46 58 47 68 63 59 68 
43. 26 40 28 21 11 10 32 88. 61 56 47 54 45 37 63 
44 • 5 20 0 9 11 27 32 89. 76 54 38 65 79 54 67 
45. 23 44 43 47 55 21 45 90. 57 78 33 62 57 32 64. 
48 
(10) French II - Grammar - This is the last 
table lor students taking second year French/ It 
contains the percentages of wrong answers for the third 
part of the test. The percentages, in general are 
lower than those on table VII, showing improvement* 
Although having lower percentages all the way thru, the 
general distribution of results is similar to those 
on label VII* The high percentages of wrong answer 
and the low percentages intermingle, there being as 
many of each in the first part as in the last part. 
This may show similar question difficulty which, will 
be more clearly shown on the classification table 
following the discussion. 
Before discussing school difficulties it is better 
to consider school B. On the preceding table the school 
showed abnormal difficulty as compared to that of the 
other schools on every question. This table shows the 
same situation; it found the test too difficult. 
Qn the other hand, school C which had less trouble 
than the others on the former table shows up just as 
well on tnis table. The percentages of wrong answers 
are comparatively lower and some of the questions were 
answered very well. School F shows considerable improve¬ 
ment and the pupils have answered almost as well as 
those from school C* The three other schools show 
very similar percentages all the way thru. 
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Looking for individual defects one finds that 
question 4 has caused trouble for the students of school 
L. School £ found question 5 particularly difficult. 
School D had trouble with question 15 as with questions 
20 and 28. The answer to question 59 escaped the major¬ 
ity of the students in school F. Again school D has had 
particular difficulty, this time with questions 58 and 
60. Question 68 was not answered well by school in 
like manner school D failed to answer question 75. 
School D again had trouble when they met question 86. 
Classifying the Table - 
1. Questions which 50% or more of the pupils had 
incorrect: — 
a) 41 
b) 64 
c) 70 
d) 77 
e) 79 
f) 80 
g) 83 
h) 85 
i) 86 
j) 87 
k) 89 
1) 90 
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2. Questions which appeared as school difficulties 
only: - 
a) 5 Schools £ and E 
b) 15 School D 
c) 20 School D 
d) 28 School D 
e) 51 School F 
f) 58 School D 
g) 60 School D 
h) 68 School E 
75 School D 
j) 86 School D 
cm French III Grammar - The percentages of error 
of the answers given by third year French students on 
the third part of the test as shown in Table IX. There 
is considerable improvement over the preceding tables. 
As a group the -questions were answered very well. The 
first half of the table with the exceptions of schools 
B and E show very high percentages. School B has again 
done very poorly and school E does not show as much 
improvement over Tables VII and VIII as do the other 
schools. 
On this table, the high and low percentages of 
wrong answers intermingled and there is a definite 
breaking point to higher percentages at question 60. 
Table IX 
Percentages of '"rong Answers for the Several 
_Schools to the Questions In Grammar French 111. 
School School 
Quest;. A B C_ D E F T _ Quest. A B C D E F T 
1. 0 6 0 0 12 5 26 
2. 10 35 16 7 0 11 30 
3. 10 10 16 0 12 17 30 
4. 0 47 8 0 0 0 34 
5. 5 17 25 0 0 5 31 
6. 0 52 0 28 37 17 46 
7. 5 29 16 7 37 11 37 
8. 0 29 0 0 25 0 30 
9. 5 22 8 14 12 0 31 
10. 10 47 0 7 0 11 37 
11. 10 22 8 0 37 17 31 
12. 21 10 0 0 0 0 28 
13. 31 59 8 7 37 0 27 
14. 10 29 8 14 25 0 31 
15. 10 35 50 21 37 17 37 
16. 10 52 0 7 12 5 34 
17. 37 59 25 28 50 23 37 
18. 15 35 8 14 25 17 31 
19. 26 67 8 14 62 0 32 
20. 10 88 0 14 50 17 30 
21. 5 17 0 0 0 0 26 
22. 10 17 16 7 25 5 32 
23. 0 0 16 0 37 5 29 
24. 5 0 8 14 25 0 25 
25. 15 47 0 0 12 0 22 
26. 0 47 0 0 0 0 25 
27. 5 10 8 14 12 0 31 
28. 31 41 0 7 0 0 28 
29. 0 17 0 0 0 0 24 
30. 0 17 16 7 62 5 29 
31. 5 52 0 0 25 5 39 
32. 15 17 25 0 0 5 32 
33. 5 6 8 7 12 5 31 
34. 0 17 0 0 37 0 28 
35. 5 10 0 0 0 5 31 
36. 5 6 8 0 75 5 37 
37. 0 10 0 0 0 0 32 
38. 5 17 0 0 25 17 40 
39. 5 73 0 0 25 5 38 
40. 5 0 8 0 o : 11 30 
41. 3159 0 7 25 0 43 
42. 0 0 8 0 0 0 28 
43. 10 10 8 7 37 5 32 
44. o : 10 0 0 25 0 . 32 
45. 5 : 10 8 7 : 85 11 45 
46. 15 35 0 0 12 5 38 
47. 10 29 0 0 0 0 38 
48. 5 17 0 0 12 0 38 
49. 0 17 0 7 0 0 24 
50. 5 67 0 0 12 35 46 
51. 0 35 8 7 12 0 35 
52. 15 41 8 7 37 17 35 
53. 31 10 0 0 0 17 43 
54. 10 35 8 7 5 0 38 
55. 5 41 8 0 0 0 43 
56. 10 17 0 0 0 11 38 
57. 5 22 8 0 0 0 43 
58. 15 47 8 0 25 0 46 
59. 5 17 0 0 0 0 36 
60. 0 17 0 14 25 5 43 
61. 0 41 0 0 25 5 43 
62. 5 52 0 0 12 5 46 
63. 5 6 0 0 0 0 38 
64. 68:47"33 14 50 41 50 
65. 0 35 0 7 25 0 46 
66. 21 47 8 14 0 5 48 
67. 5 22 16 0 12 0 54 
68. 0 17 - 8 0 12 29 49 
69. 52 41 8 21 37 17 56 
70. 63 67 0 21 50 11 52 
71. 10 59 0 7 12 0 49 
72. 47 52 41 14 37 23 54 
73. 10 47 0 14 12 17 46 
74. 10 22 8 7 25 5 52 
75. 10 41 67 28 25 17 55 
76. 15 47 25 7 0 5 52 
77. 42 59 16 14 50 35 65 
78. 10 22 8 7 12 23 46 
79. 31 47 25 21 37 29 57 
80. 42 41 41 28 50 29 64 
81. 10 35 16 14 12 29 53 
82. 31 22 16 0 37 23 44 
83. 21 59 33 21 37 35 69 
84. 21 29 16 21 50 45 63 
85. 57 32 25 42 37 58 65 
86. 26 88 41 28 25 51 68 
87. 57 59 41 35 25 58 68 
88. 42 22 16 35 37 17 63 
89. 42 67 53 35 82 45 67 
90. 26 41 16 14 12 35 64 
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Noticing this general breaking point brings to mind 
that the same situation probably exists on the Iwo 
former tables but, because of the general high per¬ 
centages the point is not clear on either table. 
Confusion also results from the intermingling of 
high and low percentages. 
Schools G_, D and F are the better schools. 
Their numbers of high and low percentages are approx¬ 
imately equal and their general results are very good. 
School A also answered the questions well but is not 
quite up to the standard of C, D and F. Schools B 
and E have already been discussed in the first paragraph. 
Now considering the school difficulties, schools 
B and E will only be mentioned where particular diffi¬ 
culty is noted, because of their relatively high 
percentages of wrong answers all the way thru. The 
first school difficulty is met at question 5 where 
school £ had trouble. Question 15 has also caused 
particular trouble for school C. School B is mentioned 
in connection with question 20 because of the very 
high percentage of incorrect answers. School A 
had trouble with 28. School E had the high percentage 
of 75 for question 36. School F ran into trouble at 
question 50 and school B had a very high percentage 
of error for the same question. School A met trouble 
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at question 64* 
Classifying the Table - 
1. Questions which 50% or more of the pupils 
had incorrect: - 
a) 87 
b) 89 
2• Questions which appeared as school diffi¬ 
culties only: - 
a) 5 School £ 
b) 15 School £ 
c) 20 School B 
d) 28 School A 
e) 36 School E 
f) 50 Schools F and B 
g) 64 School A 
(12) General Summary - It is important to note 
that in all cases there is a gradual progressive 
improvement. This is as it should be, considering 
the number of terms of French study, the different 
grades have had. Continuing this thought, it should 
be noted that all improvement has been clear and 
decisive with the exception of that shown on Table 
VIII, French II Grammar over Table VII, French I - 
Grammar. The improvement here is not very great 
and,in comparison to the others, shows a particui r 
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difficulty. It is advised that when the subject 
of reading is taken up the teacher should continue 
the study of grammar, as a subject, and not just in 
relation to reading. In some cases this difficulty 
is ironed out, as shown on Table IX, when the 
students study French for the third year. But many 
pupils do not study French for three years. As a 
result, grammar must have a greater emphasis in the 
second year so that the pupils, who will discontinue 
French study at the end of two years, will have a 
sound foundation for future work. Added to this is 
the iacr that two out of six schools have shown up 
poorly on all three tables. There is need for change 
that these pupils may have the same standards as the 
majority and not be out of place when all are rut 
together in one class. 
At the .end of each table,.there Is a classification. 
I 
The headings are self explanatory. These are an aid 
in tracing particular difficulties, showing the causes 
and the means of avoiding them. 
Where 50% or more of the pupils have given wrong 
answers, the cause.is lack of training# 
Incorrect reading shows particular causes and the 
method of removing them. 
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School difficulties will have to be removed 
by the schools themselves and are caused by lack 
of standardization. 
Vocabulary is a matter of memory and a fuller 
vocabulary is obtained only by a greater stress on 
memorization. 
An important cause in the failure in grammar 
is lack of knowledge in general rules, especially 
as to the gender of a word, the conjugation of 
verbs, resulting in failure to recognize past parti¬ 
ciples, especially of irregular verbs, and declensions 
of words. 
GROWTH IN FRENCH SKILL 
CHAPTER V 
Growth in French Skill 
In order that the comparative growth of the several 
schools may be more clearly noted, the average scores 
for each school were computed for each section of the 
test, and also for the different grades. 
1* Growth in Reading - For growth in reading one 
should note Table X. 
Table X 
The average scores made by the different grades in 
the six schools on the Reading Section of the cooperative 
French Test: - 
Schools Grades 
10 11 12 
A 35. 28 
« 
53*51 76.31 
B 25.20 41.74 64.05 
C 49.47 63.28 75.75 
D 37.90 56.34 81.14 
E 29.55 49.21 68.80 
F 20.00 53.23 74.11 
T 31.96 51.30 73.39 
it ■ •, -LI —L 
To make the comparison clearer the schools are ranked 
for each grade. The average total is put in to show on 
which side die schools fall. 
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Grade 10 C-D-A-T-E-B-F 
Grade 11 C-D-A-F-T-E-B 
Grade 12 D-A-C-F-T-E-B 
The average total is of course the general average. 
The schools, whose averages fall below the general average, 
are lower then they should be and an effort should be 
made to bring them up to average. This situation is 
paradoxical because, if these schools rise above the 
average then others must drop below, so that there may 
be an average, unless of course they are all on one 
level. If all the schools should reach a common level, 
such average being scholastically high enough, then 
the colleges would have no difficulty in articulation. 
The main point of the table is to study the improve¬ 
ment of the grades in the individual schools. Taking 
the schools according to rank the first to consider is 
school C* In grade 10, it has an average of twelve 
points higher than the following school. As a result 
of this high average in grade 10, the improvement as 
shown by difference of averages, is not as great as that 
shown in other schools. Despite this, there is an 
average gain of fourteen points in grade 11 over grade 
10, and an average of twelve points in grade 12 over 
grade 11. The improvement is regular and satisfactory* 
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School D is next in rank. Although on the average, 
the students are twelve points lower than those in school 
C the average is still high for that particular grade. 
In this school there is an average improvement of nine¬ 
teen points in grade 11 over grade 10; five points 
higher than the improvement in school £* Grade 12 has 
an average difference of 25 points over grade 11 -- a 
remarkable improvement• 
Following school D is school A. The average 
difference between grades 11 and 10 is eighteen points, 
but one point lower than in school D, and four points 
higher than that in school C# Between grades 12 and 11 
there is an average difference of 23 points, another 
la rge impro vement. 
Now comes those schools which fall below the general 
average. The highest is school E* The improvement is 
good and but one point difference between the two grades. 
That is: grade 11 has improved twenty points over 'rade 
10; the highest improvement of any, and grade 12 has 
improved 19 points on the average over grade 11.. 
School B has the next highest general average. 
It is six points below the average total, and twenty- 
four points below the highest school. The improvements 
are decisive. Grade 11 has improved sixteen points 
above grade 10 and grade 12 averages thirteen points 
better than grade 11. Grade 12Ts general average is 
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seventeen points lower than the hipest as compared to 
grades 10's twenty-four points below the highest average 
Which shows another trend of improvement besides that of 
» 
grade over grade. 
School F is the lowest rank. Its general average is 
very low being twenty-nine points below that of the 
highest school. Grade 11 improves over grade 10 by the 
high average of thirty-three points and grade 12 improves 
twenty-one points over grade 11. These two great differ¬ 
ences, added to the fact that the students in grade 12 
have only a seven point average difference from the highest 
school as compared to grade 10's average difference of 
twenty-nine points, show a difficulty or lace of acquired 
knowledge in grade 10 which could be overcome. 
ggSgjffj-- Recommendations - Schools B and F should 
make a sustained effort to overcome difficulties. 
2. Growth in Vocabulary - For growth in Vocabulary 
one should note Table Xl. 
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Table XI 
The average scores made by the pupils of the three 
grades in Vocabulary, the second pa rt of the test . 
Schools Grades 
10 11 12 
•“— —• 
A 43.34 56.05 68.47 
B 38.06 50.02 65.52 
C 58.35 66.71 74.25 
D 46.33 57.60 76.21 
E 42.29 53.57 66.90 
F 40.33 56.60 68.11 
T 
CO
 
.
 55.50 69 .66 
As was done for Table X, the comparative rankings 
will be shown here, as well as the comparative rankings 
shown by Table X in order that their standing may be 
followed thru from the first. First to be shown are 
those taken from Table X. 
Part 1. Grade 10 C 
Grade 11 A 
Grade 12 C 
Part 2. Grade 10 C 
Grade 11 C 
Grade 12 D 
D - A - T - E 
C - F - T - E 
D - A - F - T 
D - T - A - E 
E - F - A - T 
C - T - A - F 
3 - F 
B - D 
E - 3 
F - 3 
E - 3 
E - B 
Looking at the comparative rankings, it is seen 
that the positions of the schools remain fairly constant. 
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Where two schools continually interchange, it is only 
because of a difference of one point. Further peculiarities 
will be shown in the discussion of the school itself. 
Again they will be considered according to rank - 
School C maintains its leading position in grades 
10 and 11 and again drops in rank in grade 12, but this 
time to second in place of third. Itfelead in grade 10 
over the next school remains constant at 12 points. Tne 
improvement of grade 11 over grade 10 is only eight 
points compared to fourteen points on the preceding 
chart and grade twelve has only an eight point general 
advantage over grade 11. The lesser improvement on this 
chart causes no greater anxiety when it is seen that in 
grade 10 the average score is nine points higher than 
that on the preceding chart. 
The same situation exists when considering school D. 
Grade 10 averages nine points higher than the preceding 
chart, and further improvement is not as great. The 
average score for grade 11 is only eleven points higher 
than the average score of grade 10. Grade 12 averages 
nine points higher than grade 11. 
School A is the next up for discussion. It, too, 
has averaged higher than on chart X by eight points. 
The grade improvements are higher than in the two 
former schools — grade 11 has a thirteen point advan¬ 
tage over grade 10 and grade 12 has bettered grade 
llis average by twelve points. The increased improve¬ 
ment should be born in mind. 
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School E has the same rank as formerly and is again 
below the total average. It, too, shows greater improvement, 
Grade 11 has improved eleven points over grade 10 and 12 
has a thirteen point difference. Note the greater increase 
than that shown in the first two schools. 
School F has betered. itself in rank being now in a 
* 
higher plane than B. It * s grade improvement is the 
highest having increased sixteen points in grade 11. Grade 
12 shows a twelve point difference over grade 11. 
School B again lost In rank. The increase between 
grades 10 and 11 is eleven points. Grade 12 shows an 
improvement of fourteen points over grade 11. The 
increased improvement in comparison to the improvement 
in the first two schools is again noticeable. 
The increased growth between grades of the last 
four schools, which in grade 10 fall below the general 
average, was given particular notice for a reason. 
It has shown a trend that resulted in all schools 
having averages very close together in grade twelve as 
can be seen on chart XI, In this grade the lowest 
average is only four points below the general average, 
and the highest average is only seven points higher. 
Such a condition makes it comparatively easy to put 
all in one class. Although not as closely bunched, 
much the same result is seen In grade 11. 
As in reading school F again shows itself much 
weaker in ,^rade 10 in comparison to the other schools 
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than in grade 11 and 12. It will be interesting to see 
if the same holds true for grammar• 
3. Growth in Grammar The results in Table XII 
showing the average scores should be compared with 
results in the two former tables• 
TABLE XII 
Showing the progress in average scores made by 
the different grades in the schools. 
Schools Grades 
10 11 12 
A 43.94 55.53 65.63 
B 34.13 43.38 53.52 
C 55.12 61.80 70.25 
D 38.75 50.11 69.57 
E 41.23 51.11 60.30 
F 46.80 61.40 66.94 
T 43.52 52.75 64/21 
The schools are ranked this time for the three 
different parts of the test. This will he the last 
comparison. The rankings are shown on the following 
page. 
Looking at the rankings two things become noticeable: 
the positions of school F and school D. Scho'ol P has 
followed the general and correct trend in secondary schools. 
This trend, explained before, places emphasis on grammar 
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in the first year and on reading in the second year 
and on both in the third year. School D has not 
followed this trend and shows poor results on that 
subject which is of most importance in secondary schools: 
the study of grammar. True, in grade 12 it has resumed 
its previous ranking but the majority of students are 
no longer taking the subject. The situation is the only 
one that stands out whild looking at the rankings, so 
now the table must be studied. 
Part 1. Grade 10-C-D-A-T-E-B-E 
Grade 11-C-D-A-F-T-E-B 
Grade 12-B-A-C-F-T-E-B 
Part 2. Grade 10-C-D-T-A-E-F-B 
Grade 11-C-D-F-A-T-E-B 
Grade 12-D-C-T-A-F-E-B 
Part 3. Grade 10-C-F-A-T-E-D-B 
Grade 11-C-F-A-T-E-D-B 
Grade 12-C-D-F-A-T-E-B 
The scores for grade 10 in gneral are lower than 
those on Table XI and higher than those on Table X. 
The subject of grammar is the Subject in first year 
French and it is expected that the scores be relatively 
high. Grade 12 presnets a similar picture. The 
general scores are higher than those on table X and 
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and lower than those on table XI. In this case the differ¬ 
ence between any two scores is not great. The scores made 
by grade. 12 are lower In every instance than those on 
tables X and XI, showing a greater knowledge of reading and 
vocabulary than of grammar, in the third year. 
Considering the schools according to rank, C again 
leads. Grade eleven has improved only five points ever grade 
10 and grade 12 only nine points over grade 11. This has 
been the lowest increase on any table. School F is now 
in second place having interchanged for the better with 
school D. There is quite an improvement, fifteen points, 
in grade 11 over grade 10. But grade 12 has only a five 
point advantage over grade 11. School A is next. Grade 
10 is twelve points under grade 11 which is ten points under 
grade 12. A has improved, at much the same rate on the 
three tables. School E has not improves so well. As former¬ 
ly, between the first and second year there is a ten point 
improvement and between the second and third years a nine 
point improvement. F r the first time, one of the lowest 
in rank, school D redeems itself only in the third year. 
Grade 11 has a twelve point advantage over the average 
scores of grade 10. Grade 12 increases nineteen points 
over grade 11. This latter increase, again brings it to 
second in rank for the other schools have only small 
increases between grades 11 and 12. Last again is school 
B. The scores show a uniform increase of nine points 
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both between grades 10 and 11 and grades 11 and 12. 
General Recommendations - 
School B needs a general change for the better. 
School E has not done as well as possible 
School D should lay more emphasis on the 
teaching of grammar in the first and second 
years. 
All schools should review grammar to a greater 
extent in their third year French. 
Comparison with National Norms - The final step 
in the analysis was to compare the average grades of 
the different schools with the national norms given with 
the test. The results are shown in Table Xlll - Xv. The 
averages for the different schools are not the same as in 
preceding tables because the school scores had to be 
changed to scaled scores and then to percentiles. 
1. Reading - The percentile ratings for the three 
classes in the individual schools in reading. _ 
School Grade 
10 11 12 
A 27 35 80 
B 6 6 36 
C 36 70 77 
D 36 45 90 
E 12 21 54 
F 2 34 74 
T 18 27 70 
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Only one school, C, has a rating above the norms for 
the nation for first year French pupils* All the others 
are far below the average* School D in comparison with 
the other schools has done well but is still below the 
, fiftieth percentile. Schools B and F are so low that 
their scores are negligible. School E did not do much 
better* School A has done well enough to show itself 
capable. The total average for the group is also far 
below the nations norm. They, as a group are in the 
eighteenth percentile. 
The pupils taking second year French have a few 
redeeming qualities* The general total still does not 
show up much better but individual schools have averages 
which rank them close to the fiftieth percentile. School 
C can again take its place on a national level. School 
D has progressed enough to be almost satisfactory. Schools 
F and A have come up close to the general average. Schools 
E and E are still away out of proportion. 
The third years pupils with the exception of those in 
school B can take their place on the same footing with any 
school. Even school B in this instance is within striking 
distance of a satisfactory average. The general average is 
far above the average and is very satisfactory. 
Vocabulary - The percentile ratings for the individual 
schools in vocabulary._ 
School 
10 
Grade 
11 12 
A 34 33 38 
B • 16 14 25 
C 66 76 63 
D 46 39 71 
E 30 24 32 
P 23 45 37 
T 
/ 
39 31 43 
- 
The scores in this table in general are better but 
in particulars are not as good as those in the preceding 
table• Again C has shown that it can do as well as any. 
The scores for grades 10 and 11 in school D although not 
as high as is desired are fairly high and in grade 12 
they are higher than the norm. The remaining schools are 
quite below normal in all grades although grade 10 scores 
are much better than those made in reading. The average 
totals do not come close enough to the fiftieth percentile. 
These scores in general then show only two redeeming 
features; those made by school C, entirely satisfactory, 
and those made by school D, satisfactory in grades 10 and 
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Grammar - Average percentiles of the several schools 
and the fiftieth percentile score of the national norms 
in Grammar for the three 7fears._ 
Average percentiles according to national norms of 
the several schools in Grammar. 
School Grade 
10 11 12 
A 36 35 42 
B 9 5 6 
C 78 62 64 
D 18 18 60 
E 25 20 23 
F 47 62 49 
T 34 26 38 
The averages of the three groups are the lowest of 
any table. The scores should have been far better because 
grammar is a subject of study in the three years. The 
students in the first year have only grammar to study* 
The students in the second year have one full year of the 
study of grammar only and also the study of grammar in 
relation to their reading. The students would have much 
difficulty reading if grammar were not considered in 
relation to it. Despite this fact the lowest score, far 
below the average was made by the students taking second 
year French. This point should be noted, for many of 
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the students discontinue their study of French after 
the second year. They resume their study when they 
enter college and are below the standards and must be 
demoted.Much the same trouble exists for those taking 
thiid year French. Their general average is far below 
standard and they have the same difficulty when they 
enter college. Again looking at the separate scores 
one finds only two schools from which the students 
could enter college and continue. These are schools 
C, which would have no trouble anywhere and school 
F which would have a minor difficulty. The other 
four schools do not come up to standard and cause a 
conflict when the students enter college. 
General summary for the comparison with national 
norms: - 
Students in grade 11 must be better trained in 
reading. 
The students in all grades and schools have a 
large enough vocabulary. 
Grammar in general shows the least training and 
lack of this training in grades 11 and 12 causes a 
difficulty in articulation between high school and college. 
CONCLUSION 
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Chapter VI 
-- Conclusions 
In the proceeding chapters considerable data has been 
colledted regarding the status of the achievement of pupils 
in various shhools in French* This data is summarized 
below under appropriate headings. 
1).Comparison with national norms: 
In general the schools do not compare formally with 
national norms. Only one of six schools is consistently 
above the national norm. In the first part of the test which 
measured reading ability, with the exception of that one 
school, the general averages of the students in French 1 
and French 11 fell far short of the national norms. The 
students taking French for a third year, with exception of 
one school which was very low, obtained general averages 
which exceeded the national norm by a wide margin. In the 
second part of the test, which measured extent of vocabulary, 
only two schools compare favorably;- School C, which exceeds 
the norm through the three parts of the test and school D. 
School D has a general average percentile above the norm 
only among it’s third year French pupils but the scores made 
by students in French 1 and French 11 are close to the norm. 
The average percentiles of the other four schools again fall 
far below the norm. The third part of the test, which 
measures knowledge of grammar, was also answered favorably 
by only two schools. School C again is above the national 
norm. School F, takes the place of School D. The average 
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percentile scores of this school surpass the national 
norm only for the second year pupils but the first year 
pupils are only one point below the norm. Of the other 
four schools one. School D, has an average percentile for 
its third year French pupils which is above the national 
norm. The other schools do not approach the national norm 
at any point. From this data it can be concluded tr.at, 
with the exception of School Cf all Schools have need of 
much improvement, with which an obstacle to articulation 
between secondary schools and colleges exists. 
2) Comparison of different schools: - 
The rankings of the schools are clearly shown for each 
table. The better comparison is obtained in Chapter V: 
Growth in French Skill: School C, shows it superiorty in 
general. It loses superiority in only two places, its 
students in third year French haven’t done as well as those 
in school D in Reading and Vocabulary. School D is second 
in rank in all otherl parts except in grammar. Here it is 
surpassed by school F in French I and French II. School A 
is regular all the way through. It is third in rank with 
but two exceptions. Its pupils in French II and French III 
rank fourth. In vocabulary school F ranks fifth, third and 
fourth for French I, French II and French III respectively. 
In grammar it ranks second for French I and French II and 
ranks third for French III. The pupils in French in school 
C rank fourth in reading fcnd the pupils in French II and 
French III rank fifth. The pupils in French I rank fourth 
in vocabulary and those in French II 
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and French III rank fifth. In grammar the pupils in French 
I and French II for school E rank fourth and those in French 
III rank fifth. School B shows the lowest general averages 
all the way through except its reading where its pupils in 
French I rank fifth. 
From this data it can be concluded that: - 
’ . School D has placed too much emphasis on reading and 
their writing--and it naturally follows their speaking, not 
tested--is very poor because of lack of grammar. School F 
has waited until its third year to teach reading and as a 
result the students who have finished two years are far 
below standard. School A, although well balanced in reading, 
vocabulary and grammar, have not progressed far enough in any 
of them and are below standard in all branches. School E is 
not far behind school F and the same recommendations can be 
made. School B need radical changes. Their general scores 
show that they are not obtaining anything from their course. 
3) Item analysis of difficulties:- 
a) Tfords which are similar should be explained: - 
Ex: -"Midi” - mid-day and "minuit”- midnight. 
b) Compound words are difficult to translate. 
c) Numbers give difficulty and should be given 
more emphasis. 
d) Difficult words should be dwelt on for singu¬ 
lar and plural. Ex: from test:-”feuillesM - 
leaves. 
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e) Past participles of irregular verbs should be 
explained and the infinitive given. 
f) Students should be drilled more thoroughly in 
verb conjugations. 
g) Gender of the nouns, pronouns, and adjectives 
will be made easier by knowledge of general 
rules: Ex: words ending in a mute ’’e” are fem¬ 
inine, there being exceptions to the general rule. 
These exceptions must be memorized. 
h) The pupils have difficulty recognizing idioms. 
Ex: - "mal a la tete” - headache - "II a som- 
meil” - He is sleepy. 
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Part I 
Directions: In each of the following items, five choices are given to complete the statement 
or to answer the question asked. Select the one which completes the statement or answers the 
question most reasonably and in accordance with the beginning of the item, and put its number 
in the parentheses at the right. 
1. II v a, dans la salle k manger, une table et 1(1) des chaises, 1(2) quatre plafonds, 
1(3) une voiture, 1(4) trois pianos, 1(5) un batea .1( 
2. D'ordinaire, nous mangeons le diner 2(1) k dix heures du matin, 2(2) & minuit, 
2(3) A six heures et demie, 2(4) avant de nous lever, 2(5) une fois par semaine. . . .2( 
> 
3. Je n’ai pas vu Franpois ce matin k l'ecole; il etait 3(1) attentif, 3(2) mechant, 
3(3) absent, 3(4) sage, 3(5) present..*.3( 
4. Dans la ville, de chaque cote de la rue, il y a 4(1) des maisons, 4(2) des champs, 
4(3) une riviere, 4(4) des escaliers, 4(5) des nuages.4( 
5. Le cheval et la vache sont des animaux domestiques, mais le tigre et le lion sont 
5(1) des animaux tres doux, 5(2) des animaux sauvages, 5(3) de petits animaux, 
5(4) les plus utiles, 5(5) des oiseaux..5( 
6. Quand vous signez un document, vous ecrivez au bas du document 6(1) tres vite, 
6(2) l’heure, 6(3) la ville, 6(4) son titre, 6(5) votre nom.6( 
7. Nous allons faire une promenade k la campagne; voulez-vous nous 7(1) lire? 
7(2) oublier? 7(3) entendre? 7(4) accompagner? 7(5) 'ha’ir? . .  7( 
8. Nous sommes contents qu’il soit presque l’heure du diner, parce que 8(1) nous avons 
sommeil, 8(2) nous avons faim, 8(3) nous ne voulons pas manger, 8(4) nous avons 
raison, 8(5) nous ne prendrons ri n.8( 
9. Sur une carte d'Europe, on peut voir la France, 1'Angleterre, et 9(1) I’Espagne, 
9(2) l'Amerique, 9(3) la Chine, 9(4) le Pacifique, 9(5) le Mexique.9( 
10. Les feuilles commencent k tomber des arbres; c’est un signe 10(1) de pluie, 
10(2) d’automne, 10(3)‘de printenps, 10(4) de soleil, 10(5) d’ete.10( 
11. Lorsqu’il fait beau temns, le ciel est 11(1) gris, 11(2) jaune, 11(3) bas, 
11(4) plein, 11(5) bl h.1 ( 
12. Je ne peux pas vous dire l'heure, parce que je n’ai pas 12(1) de calendrier, 
12(2) de livres, 12(3) de carte, 12(4) de montre, 12(5) de plume. .  12( 
13. Le professeur a ecrit plusieurs phrases au tableau noir, et les elSves les ont copiees 
13(1) sur le plancher, 13(2) sans les voir, 13(3) dans la cour, 13(4) dans leurs 
cahiers, 13(5) k l'eglise. 3( 
14. On emploie le papier pour faire 14(1) des tables, 14(2) des fenetres, 
14(3) des plumes, 14^4) le plafond, 14(5) des livres.14( 
15. Le rendez-vous etait pour quatre heures, et nous sommes arrives k quatre heures et 
demie. 15(1) Nous etions en retard. 15(2) Nous etions en avance. 15(3) Nous n’y 
sommes pas alles. 15^4) Nous etions k temps. 15(5) Nous etions a l'heure.15( 
16. Il est souffrant, il 16(1) a sommeil, 16(2) est tres gai, 16(3) a mal & la t@te, 
16(4) a faim, 16(5) nous c nnait.16( 
17. Je ne peux pas trouver mes gants; ils sont 17(1) trouves, 17(2) trop grands, 
17(3) trks beaux, 17(4) ici, 17(5) perdus. . . .•.17( 
18. Quand Jeanne m'a presente une de ses amies, j'ai dit, "Je suis charmee de faire 
18(1) une promenade." 18(2) votre connaissance." 18(3) ma malle." 18(4) un voyage." 
18(5) att ntion.". 8( 
19. Robert est le plus jeune de la classe; tous les autres eleves sont 19(1) plus jeunes 
que lui, 19(2) plus sages que lui, 19(3) plus petits que lui, 19(4) plus ages que 
lui, 19(5) tres‘vi x. 19( 
20. Nous prenons trois repas 20(1) par mois, 20(2) par semaine, 20(3) par jour, 
20(4) chaque heure, 20(5) chaque annee.".20( 
21. Pour arriver au premier etage, on monte 21(1) la montagne, 21(2) au toit, 
21(3) l'escalier, 21(4) la passerelle, 21(5) k la cave.21( 
22. G6neralement, nous prenons nos repas dans 22(1) le salon, 22(2) la salle k manger, 
22(3) l'eglise, 22(4) le grenier,- 22(5) la salle de classe.22( 
Go on to the next page. 
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23 II y a prAs d'ici une maison abandonnee; 23(1) tout le monde l'habite, 23(2) personne 
* ne l’habite plus, 23(3) elle est tres loin, 23(4) elle est pleine de monde, 
23(5) c’est parce qu'elle est bell .23( 
24. On m’a dit que vous etes musicien; est-ce que vous 24(1) jouez aux cartes? 24(2) etes 
franpais? 24(3) jouez au tennis? 24(4) prenez des notes? 24(5) jouez du piano? . . 24( 
25. Tous les jours, aprAs la classe, nous retournons 25(1) & l'eglise, 25(2) au theatre, 
25(3) a l’ecole, 25(4) au restaurant, 25(5) chez nous.25( 
26. D’ordinaire, on sert le cafe 26(1) dans une assiette, 26(2) dans une tasse, 
26(3) dans une serviette, 26(4) avant le repas, 26(5) en plein air. 
27. Cet homme a quatre-vingts ans; c’est 27(1) mon fils, 27(2) une fortune, 
27(3) un enfant, 27(4) un vieillard, 27(5) un jeune homme. 
26( 
27( 
28. A l’heure du diner, Paul avait faim parce qu'il 28(1) ne s’etait pas leve, 
28(2) etait A la maison, 28(3) etait parti, 28(4) n'avait pas etudie, 
28(5) n’avait pas dejeu e.28( 
29. Je prends le the avec du sucre et un peu de creme, mais ma soeur prefere 
29(1) le citron, 29(2) le sel, 29(3) du poivre, 29(4) du beurre, 29(5) les pommes. 29( 
30. Ces jeunes filles se ressemblent beaucoup; elles doivent etre 30(1) trAs jeunes, 
30(2) blondes, 30(3) soeurs, 30(4) mes cousines, 30(5) trAs jolies.30( 
31. II serait difficile d’aller de New-York A Londres sans 31(1) voyager dans un train, 
31(2) monter a cheval, 31(3) avion, 31(4) prendre un bateau, 31(5) automobile. . . 31( 
32. Helene est en train de preparer le diner; elle est dans 32(1) le salon, 
32(2) la rue, 32(3) la cuisine, 32(4) l'ecole, 32(5) la chambre A coucher.32( 
33. Le timbre qu’il faut mettre sur une lettre coute un peu plus que le timbre qu’on met 
sur 33(1) un gros colis, 33(2) la table, 33(3) les livres, 33(4) une carte postale, 
33(5) l'e ritur .33( 
34. Aux £tats-Unis, les grandes vacances commencent, en general, au mois de juin, et se 
terminent 34(1) au mois de septembre, 34(2) a Noel, 34(3) a Paques, 34(4) dans 
quinze jours, 34(5) au mois de juillet.3 ( 
35. II est parti a cinq heures et il est revenu trois heures plus tard; il est done revenu 
35(1) A huit heures, 35(2) A deux heures, 35(3) A minuit, 35(4) dans cinq minutes, 
35(5) avant de partir.35( 
36. Quand on ecrit au tableau noir, en employant la craie, l’ecriture se voit tres bien 
parce que la craie est 36(1) noire, 36(2) blanche, 36(3) dure, 36(4) liquide, 
36(5) tr nsparente.3g( 
37. Les bateaux A vapeur vont beaucoup plus vite que 37(1) les trains, 37(2) le vent 
- _!1 .. orj/c\ i _ n_«* 37(3) les avions, 37(4) les bateaux A voiles, 37(5) la lumiere. 37( 
38( 
39 ( 
38. Quand on dit "Joyeux Noel et bonne annee," on vous offre 38(1) des cadeaux, 
38(2) du malheur, 38(3) une fete, 38(4) un repas, 38(5) des souhaits de bonheur. 
39. Il m’a demande qui avait ecrit ce livre, mais je ne savais pas 39(1) l’editeur 
39(2) le nom de l’auteur, 39(3) combien de pages il y avait, 39(4) le titre 
39(5) le sujet du ivr .* 
^0. Il est minuit; on peut entendre l’horloge qui sonne 40(1) un coup, 40(2) douze coups 
40(3) six coups, 40(4) pendant une heure, 40(5) neuf heures.?40( 
41. Il a explique 1'affaire avec soin, pour que tout le monde puisse 41(1) l'ignorer 
41(2) le blamer, 41(3) la meconnaitre, 41(4) la coraprendre, 41(5) partir. . . . *. . 41( 
42. On fait du feu dans 42(1) l’assiette, 42(2) la chaise, 42(3) le toit 
42(4) la cheminee, 42(5) la cour. 42( 
un 
43( 
43. On peut se rendre compte des evenements du jour en lisant 43(1) 1’encyclopedic 43(2) 
livre de comptes, 43(3) le journal, 43(4) un roman quelconque, 43(5) des traductions. 
44. Des le coucher du soleil, nous 44(1) allumons la lampe, 44(2) nous levons 
44(3) ne mangeons plus, 44(4) eteignons la lumiAre, 44(5) ecrivons une lettre. . . . 44( 
45. Si l’on jette un morceaude bois dans de l'eau, le bois montera 45(1) au fond 
45(2) le cours de la riviere, 45(3) au ciel, 45(4) a la surface, 45(5) l’escalier. 45( 
46. Nous avons f ini notre repas. Avant de quitter le restaurant, il faut demander 46(1) les 
plats, 46(2) du potage, 46(3) 1'addition, 46(4) le pourboire, 46(5) la carte du jour. 46( 
Go on to the rfext page. 
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47. 
48. 
49. 
50. 
51. 
52. 
53. 
54. 
55. 
56. 
57. 
58. 
59. 
60. 
61. 
62. 
63. 
64. 
65. 
La semaine derniere j'ai paye le beurre dix francs la livre, mais aujourd'hui il coute 
douze francs la livre. Le beurre est maintenant 47(1) plus cher, 47(2) assez bon, 
47(3) beaucoup meilleur, 47(4) bon marche, 47(5) moins cher.47( 
Nous ne pourrons jamais atteindre le sommet de cette montagne, car elle est 48(1) facile & 
monter, 48(2) pres d'ici, 48(3) toute plate, 48(4) trop basse, 48(5) trop haute. . 48( 
li viendra nous voir* sans aucun doute; j'en suis 49(1) stir, 49(2) vrai, 
49v3) absent, 49(4) curieux, 49(5) i certain.49( 
Vous n'avez^qu’a demander, il fera tout ce que 50(1) vous n'aimez pas, 50(2) vous 
lirez, 50(3) vous voudrez, 50(4) vous prendrez, 50(5) vous saurez.50( 
Il > a une table du cote gauche de la porte, et une chaise de l'autre cote, 
51(1) derriere la table, 51(2) devant la porte, 51(3) du cote droit, 
ol(4) a gauche, 51(5) au milieu de la porte..51( 
t0a“reT1i« ?e Petit garcon lui a defendu de faire cela, mais il l'a fait quand meme. 
II lui a pardonne. 52(2) C'est un enfant sage. 52(3) Il l'a ecoute. 
52(4) Il lui a desobei. 52(5) Il est obeissant.52( 
_n celebre la fete de Paques quelquefois au mois de mars mais le plus souvent 
au mois c’avril, 53(2) au mois de janvier, 53(3) au mois de fevrier, 
53(4) entre Noel et le premier de l'an, 53(5) en automne..53( 
Nous n'avons que vingt minutes avant le depart du train; il faut nous depecher si 
v°ulons pas ^54(1) le prendre, 54(2) etre en retard, 54(3) l'oublier, 
54^4) etre 4 temps, 54(5) arriver en avance.' 54^ 
Nous nous levons 4 sept heureset demie, nous dejeunons a huit heures, et a huit heures 
et demie nous par-tons pour l'ecole. Qu’est-ce que nous faisons d'abord? 55(1) Nous 
nous levons. 55(2) Nous dejeunons. 55(3) Nous allons a l'ecole. 55(4) Nous dinons & 
huit neures. 5o(5) Nous nous habill n . 55^ 
?5,2Vv"1?0n paH?lYi! 1?rs,5u’il ??■*»?« 56(1) k pleuvoir, 56(2) a faire du soleil, ) a lire, 5oi,4) 4 pleurer, 5b(5) a faire du vent.5g( 
La ^ere a dur® l^gtemps. mais enfin on a fait 57(1) l'armee, 57(2) une bataille, 
°7v-.i le pays, 57^4; la paix, 57(5) une quer lle.57( 
Vous avez un livre que je voudrais lire; voulez-vous me 58(1) le detruire? 
53(2; le lire? 58(3) le prendre? 58(4) l’ecrire? 58(5) le preter? . 58( 
Il veut absolument se venger de son ennemi, et on ne peut pas le detourner de 59(1) la 
vilxe, 5^(2) mon chemin, 59(3) sa revanche, 59(4) l'armee, 59(5) la riviere. . . . 59( 
Si vous voulez aller a la ville, ne prenez pas cette route, car elle vous mdnera 
J Jerffla vlll!» S0(2) tres vite, 60(3) a travers la ville, 60(4) tout droit, 
60(5) de l'autre cot . gQ^ 
On doit enseigner aux enfants 4 regarder de tous c8tes avant de 61(1) s'endormir 
61(2) traverser la rue, 61(3) dejeuner, 61(4) s'asseoir, 61(5) lire une let™/. . 61 ( 
conrolet gris vous irait tres bien, et d’ailleurs, c'est une couleur 62(1) vovante 
o2(2) laide, 62(3) extraordinaire, 62(4) tres en vogue, 62(5) impossible. . . f . .*62( 
Je croyais savoir son nom, mais 63(1) il est parti, 63(2) nous sommes arrives, 
63(3) je me suis trompe, 63(4) il avait faim, 63(5) je l'ai vu.  . .' 63( 
On se sert d'une aiguille et de fil pour 64(1) rire, 64(2) coudre, 64(3) ecrire, 
64(4) counr, 64(5) faire un iscours. g4( 
Nous avons pres de la maison un beau cerisier. Lorsque nous voulons des cerises 
noua n'av°nS qu'i 65(1) les achetep, 65(2) l'abattpe, 65(3) lea planter, 
65(4) les cueillir, 65(5) les voler.. 65( 
Number wrong 4)_Number right 
Subtract 
Raw Score = Difference - Scaled Score 
(See Table on Key) 
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pire ct ions; 
Jpthe left, 
porte 
parler 
vingt 
soeur 
joli 
mais 
rouge 
kin 
entrer 
jour 
saison 
craie 
retourner 
chateau 
richesse 
silencieux 
negliger 
respectueux 
laprds 
Iprintemps 
pis 
huatopze 
ensemble 
botte 
[viande 
Ipermettre 
lelever 
Ipensee 
pond 
jbtton 
louche 
|cuisine 
Pbancher 
|e 81 
K 
2( 
3( 
4( 
5( 
6( 
7( 
8( 
9( 
10( 
11( 
12( 
Part II 
In each line select the word which most nearly corresponds in meaning to the word 
and put its number in the parentheses at the right. 
1(1) trunk, 1(2) door, 1(3) street, 1(4) poet, 1(5) portion .... 
2(1) listen, 2(2) speak, 2(3) understand, 2(4) look for, 2(5) divide 
3(1) vine, 3(2) ink, 3(3) vinegar, 3(4) twenty, 3(5) thing 
4(1) sister, 4(2) heart, 4(3) sword, 4(4) sorry, 4(5) soar 
5(1) jolly, 5(2) jelly, 5(3) pretty, 5(4) happy, 5(5) rich 
6(1) but, 6(2) month, 6(3) also, 6(4) because, 6(5) most 
7(1) rascal, 7(2) rough, 7(3) smooth, 7(4) red, 7(5) round 
8(1) corner, 8(2) jump, 8(3) justice, 8(4) June, 8(5) oath 
9(1) climb up, 9(2) beg, 9(3) try, 9(4) travel, 9(5) go in 
10(1) face, 10(2) joy, 10(3) day, 10(4) you, 10(5) always . 
11(1) reason, 11(2) house, 11(3) salt, 11(4) grape, 11(5) season 
12(1) chalk, 12(2) pencil, 12(3) crawl, 12(4) crack, 12(5) cream 
13(1) reassure, 13(2) return, 13(3) retouch, 13(4) retain, 13(5) restrain 13( 
14(1) boat, 14(2) castle, 14(3) punishment, 14(4) fountain, 14(5) shawl 14( 
15(1) wealth, 15(2) chess, 15(3) power, 15(4) everything, 15(5) reward . 15( 
16(1) sneaky, 16(2) slender, 16(3) slowly, 16(4) silent, 16(5) silly . . 16( 
17(1) deny, 17(2) neighbor, 17(3) need, 17(4) snow, 17(5) neglect . . . 17( 
18(1) watchful, 18(2) restful, 18(3) resplendent, 18(4) respectful, 
18(5) prude t.18( 
19(1) after, 19(2) on purpose, 19(3) nearly, 19(4) degree, 19(5) open . 19( 
20(1) walk, 20(2) spring, 20(3) autumn, 20(4) storm, 20(5) early .... 20( 
21(1) snow, 21(2) growl, 21(3) gray, 21(4) grief, 21(5) green . 21( 
22(1) forty, 22(2) question, 22(3) fourteen, 22(4) quotation, 22(5) quart 22( 
23(1) resemblance, 23(2) example, 23(3) reply, 23(4) childhood, 23(5) together 23( 
24(1) blow, 24(2) bow, 24(3) box, 24(4) boot, 24(5) black . 24( 
25(1) face, 25(2) road, 25(3) victim, 25(4) bottle, 25(5) meat . 25( 
26(1) promise, 26(2) permit, 26(3) permanent, 26(4) prepare, 26(5) promote 26( 
27(1) light, 27(2) raise, 27(3) elect, 27(4) rejoice, 27(5) widen . . . 27( 
28(1) lake, 28(2) penitence, 28(3) thought, 28(4) hanging, 28(5) paper . 28( 
29(1) road, 29(2) romantic, 29(3) ruin, 29(4) rough, 29(5) round .... 29( 
30(1) boat, 30(2) bath, 30(3) box, 30(4) drink, 30(5) stick ....... 30( 
31(1) left, 31(2) wish, 31(3) garret, 31(4) glove, 31(5) flag . 31( 
32(1) cousin, 32(2) cruiser, 32(3) kitchen, 32(4) custom, 32(5) affection 32( 
33(1) peanut, 33(2) floor, 33(3) saw, 33(4) plan, 33(5) plenty . 33( 
34(1) east, 34(2) easy, 34(3) west, 34(4) soon, 34(5) fast  34( 
Go on to the next page. 
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hier 
poire 
fiddle 
carton 
grandir 
se reveiller 
sucre 
monter 
utile 
bouteille 
se reposer 
conseiller 
troisidme 
tout a coup 
parfois 
connaitre 
pousser 
de jd 
fuir 
discuter 
decrire 
fait 
chose 
dont 
monnaie 
egalite 
puisque 
velours 
blesser 
reve 
reduire 
quoique 
sangloter 
jusqu'd ce que 
depense 
35(1) here, 35(2) tomorrow, 35(3) always, 35(4) next, 35(5) yesterday . 35( 
36(1) peach, 36(2) potato, 36(3) pear, 36(4) pair, 36(5) poise . 36( 
37(1) violin, 37(2) grandson, 37(3) final, 37(4) faithful, 37(5) fluid 
38(1) map, 38(2) wagon, 38(3) crayon, 38(4) cardboard, 38(5) letter . 
39(1) grasp, 39(2) grow up, 39(3) grind, 39(4) fall down, 39(5) win 
40(1) shout, 40(2) return, 40(3) awaken, 40(4) object, 40(5) bother 
41(1) simple, 41(2) under, 41(3) insured, 41(4) sweet, 41(5) young . 
42(1) motor, 42(2) nurse, 42(3) go up, 42(4) monster, 42(5) imagine 
43(1) tool, 43(2) useful, 43(3) tile, >43(4) factory, 43(5) movable . 
44(1) butcher, 44(2) sunshine, 44(3) end, 44(4) butter, 44(5) bottle 
45(1) rest, 45(2) represent, 45(3) reply, 45(4) remember, 45(5) repeat 
46(1^ consist, 46(2) revise, 46(3) accept, 46(4) advise, 46(5) contest 
4A1) thirteenth, 47(2) troublesome, 47(3) treason, 47(4) triangle, 
47(c>) ird. ° 
48vl) completely, 48^2) on one side, 48(3) unnecessary, 48(4) suddenly 
43v5) slowly . 
49(1) sometimes, 49(2) always, 49(3) perfect, 49(4) party, 49(5) twice 
50(1) seem, 50(2) cross, 50(3) cut, 50(4) know, 50(5) look . 
51(1) punish, 51(2) polish, 51(3) invite, 51(4) push, 51(5) think . . _x 
52(1) defeat, 52(2) dearly, 52(3) beyond, 52(4) already, 52(5) down from 52( 
53(1) flee, 53(2) make fun of, 53(3) reduce, 53(4) exchange, 53(5) finish 53( 
54(1) divide, 54(2) discount, 54(3) discard, 54(4) discuss, 54(5)disturb 54( 
55(1) deceive, 55(2) decrease, 55(3) discover, 55(4) destroy, 55(5) describe 55( 
56(1) fat, 56(2) fact, 56(3) feather, 56(4) fast, 56(5) failure . . . . 56( 
57(1) chest, 57(2) choice, 57(3) booklet, 57(4) measure, 57(5) thing . . 57( 
58(1) whose, 58(2) double, 58(3) stop, 58(4) gift, 58(5) dollar . . . . 58( 
59^1) money, 59^) monkey, 59(3) modern, 59(4) moonlight, 59(5) monotonous 59( 
60(1) eighty, 60(2) eagle, 60(3) equality, 60(4) selfishness, 60(5) gayety 60( 
61(1) anyone, 61(2) in order that, 61(3) although, 61(4) until, 61(5) since 61( 
62(1) breeze, 62(2) velvet, 62(3) veil, 62(4) valor, 62(5) spring-like . 62( 
63(1) approve, 63(2) wound, 63(3) care for, 63(4) drown, 63(5) bend . . 63( 
64(1.j dream, 64(2) arrival, 64(3) reference, 64(4) cloth, 64(5) river . 64( 
65(1) repeat, 65(2) redeem, 65(3) recover, 65(4) reduce, 65(5) return . 65( 
66(1) several, 66(2) although, 66(3) whenever, 66(4) without, 66(5) whether 66( 
67(1) tie, 67(2) center, 67(3) sob, 67(4) sing, 67(5) cure . 67( 
68(1) in spite of, 68(2) however, 68(3) because, 68(4) until, 
68(5) in order that.gg( 
69(1) depth, 69(2) deputy, 69(3) expense, 69(4) development, 
69(5) considerati ... 
Go on to the next page. 
37 ( ) 
38( ) 
39( ) 
40( ) 
41 ( ) 
42( ) 
43 ( ) 
44( ) 
45 ( ) 
46 ( ) 
47( ) 
48 ( ) 
49( ) 
50( ) 
51( ) 
•usse 
iriver 
6te 
Ion 
ourcil 
joul in 
lid 
|oing 
sclave 
orne 
ru 
ailler 
70(1) pudding, 70(2) rush, 70(3) Roman, 70(4) Russian, 70(5) rustle . . 70( 
71(1) price, 71(2) foresee, 71(3) prove, 71(4) promise, 71(5) deprive . 71 ( 
72(1) cost, 72(2) bed, 72(3) knife, 72(4) cap, 72(5) coast . 72( 
73(1) dome, 73(2) domain, 73(3) gift, 73(4) pity, 73(5) back . 73( 
74(1) eyebrow, 74(2) frown, 74(3) smile, 74(4) sour, 74(5) suffering . . 74( 
75(1) muslin, 75(2) mill, 75(3) wheat field, 75(4) linen, 75(5) month . 75( 
76(1) need, 76(2) next, 76(3) net, 76(4) nephew, 76(5) nest . 76( 
77(1) corner, 77(2) fist, 77(3) far, 77(4) poison, 77(5) point . 77( 
78(1) slave, 78(2) elevator, 78(3) cave, 78(4) heroism, 78(5) escape . . 78( 
79(1) vegetable, 79(2) corner, 79(3) horn, 79(4) plenty, 79(5) account . 79( 
80(1) true, 80(2) crisp, 80(3) raw, 80(4) large, 80(5) restless . . . . 80( 
81(1) finish, 81(2) talk, 81(3) cut, 81(4) taste, 81(5) delay . 81( 
econnaissant 82(1) regretful, 82(2) grateful, 82(3) revengeful, 82(4) thoughtless, 
82(5) simple . 
lisser 
aide 
ndroit 
irnche 
clairage 
luvrage 
lelange 
oule 
oupir 
mprimer 
ivare 
uff ire 
xpres 
enseigner 
l°ge 
ftterdire 
larger 
einture 
83(1) glitter, 83(2) freeze, 83(3) furnish, 83(4) climb, 83(5) slip 
84(1) red, 84(2) root, 84(3) grape, 84(4) stiff, 84(5) tall .... 
85(1) inkwell, 85(2) entire, 85(3) place, 85(4) endeavor, 85(5) soap 
86(1) sleeve, 86(2) sea, 86(3) many, 86(4) marsh, 86(5) order . . . 
87(1) pastry, 87(2) encouragement, 87(3) lighting, 87(4) exclamation, 
87(5) joke . 
88(1) opening, 88(2) truth, 88(3) cover, 88(4) shadow, 88(5) work . 
89(1) mixture, 89(2) melody, 89(3) metal, 89(4) melon, 89(5) middle 
90(1) stupid, 90(2) tower, 90(3) crowd, 90(4) follower, 90(5) cloud 
91(1) supper, 91(2) soup plate, 91(3) smile, 91(4) suffer, 91(5) sigh 
92(1) teach, 92(2) improve, 92(3) prepare, 92(4) provide, 92(5) print 
82 ( 
83 ( 
84 ( 
85 ( 
86( 
87 ( 
88 ( 
89 ( 
90 ( 
91 ( 
92( 
96(1) quit, 96(2) inform, 96(3) reimburse, 96(4) arrange, 96(5) resemble 96( 
97(1) room, 97(2) elevator, 97(3) school, 97(4) praise, 97(5) election . 97( 
98(1) forbid, 98(2) shout, 98(3) whisper, 98(4) interrupt, 98(5) question 98( 
99(1) owe, 99(2) employ, 99(3) change, 99(4) challenge, 99(5) load . . . 99( 
100(1) certain, 100(2) belt, 100(3) center, 100(4) hundred, 100(5) ashes 100( 
Number wrong 4)_Number right_ 
Subtract __ 
Raw Score = Difference Scaled Score _ 
(See Table on Key) 
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93(1) miser, 93(2) airplane, 93(3) warning, 93(4) swallow, 93(5) advantage 93( ) 
94(1) be in pain, 94(2) burn, 94(3) frighten, 94(4) be enough, 
94(5) succ ed.94( ) 
95(1) fast, 95(2) extra, 95(3) exquisite, 95(4) on purpose, 
95(5) at a distance.f. 95( ) 
) 
1 
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Directions: After each English sentence below are given five French sentences. Choose the 
French sentence which is correct and which gives the best translation of the English sentence, 
and put its number in the parentheses at the right. 
We have had. 1(1) Nous avons eu. 1(2) Nous sommes eu. 1(3) Nous avions. 1(4) Nous 
etions. 1(5) Nous m es. ( ) 
We dine at seven o’clock. 2(1) Nous dinons A sept d'heure. 2(2) Nous dinons A l’heure 
sept. 2(3) Nous dinons A sept heures. 2(4) Nous dinons de l’heure sept. 2(5) Nous dinons 
A septieme h r . ( ) 
Follow me. 3(1) Me suivez. 3(2) Suivez-moi. 3(3) Moi suivez.. 3(4) Suivez-me. 
3(5) Suivez .:.. . . . 3( ) 
He hasn’t returned. 4(1) II est retourne ne pas. 4(2) II ne pas est retourne. 
4(3) II est ne retourne pas. 4(4) II n’est retourne pas. 4(5) II n’est pas retourne. . . 4( ) 
Don’t you like it? 5(1) Ne l’aimez-vous pas? 5(2) Ne l’aimez pas vous? 
5(3) L’aimez-vous ne pas? 5(4) Ne pas 1 ’aimez-vous? 5(5) Le n’aimez pas vous?.5( ) 
Is the road narrow? 6(1) Est le chemin etroit? 6(2) Est-ce que le chemin est-il etroit? 
6(3) Le chemin est-il etroit? 6(4) Est Atroit le chemin? 6(5) Est-ce le chemin est etroit? 6( ) 
Robert is my brother’s friend. 7(1) Robert est raon frere ami. 7(2) Robert est le frAre de 
mon ami. 7(3) Robert est mon ami le frere. 7(4) Robert est l’ami de mon frere. 7(5) Robert 
est ami mon f e .7  ) 
She asked for some. 8(1) Elle a demande en. 8(2) Elle a en demande. 8(3) Elle a 
demande quelque. 8(4) Elle en a demande. 8(5) Elle les de ande.8( ) 
Are you looking for vour gloves? There they are. Cherchez-vous vos gants? - 
9(1) VoilA les. 9(2) Le voilA. 9(3) Voici les. 9(4) La voici. 9(5) Les voilA.9( ) 
She no longer believes it. 10(1) Elle le croit plus. 10(2) Elle ne le croit plus. 
10(3) Elle le croit non plus. 10(4) Elle ne plus le croit. 10(5) Elle le croit ne plus. 10( ) 
He is stronger than his brother. 11(1) II est le plus fort que son frere. 
11(2) II est plus fort le son frere. 11(3) II est fort le plus que son frere. 
11(4) II est plus fort que son frere. 11(5) II est fort plus de son frere.11 ( ) 
Do I resemble her? 12(1) Est-ce que je lui ressemble? 12(2) Est-ce je lui ressemble? 
12(3) Qu’est-ce que je lui ressemble? 12(4) Lui ressemble je? 12(5) Ressemble je lui? . 12( ) 
Go get a hat and coat. 13(1) Allez chercher un chapeau et manteau. 13(2) Allez chercher 
un chapeau et un manteau. 13(3) Allez chercher un chapeau et une manteau. 13(4) Allez 
chercher une chapeau et une manteau. 13(5) Allez chercher chapeau et manteau.13( ) 
He gave you a great many. 14(1) II vous a donne beaucoup en. 14(2) II vous a donne 
beaucoup de les. 14(3) II vous en a donne beaucoup. 14(4) II vous beaucoup a donne. 
14(5) II vous a donne be u oup. .14( ) 
She was wearing a blue coat. 15(1) Elle portait un bleu manteau. 15(2) Elle portait 
un manteau bleue. 15(3) Elle portait une bleu manteau. 15(4) Elle portait un manteau 
bleu. 15(5) Elle portait bleu un ma teau.15( ) 
I shall see you again in the spring. 16(1) Je vous reverrai dans le printemps. 
16(2) Je vous reverrai en printemps. 16(3) Je vous reverrai a printemps. 
16(4) Je vous reverrai au printemps. 16(5) Je vous reverrai dans printemps.16( ) 
He reads it to me. 17(1) II lit me le. 17(2) II lit le moi. 17(3) II le me lit. 
17(4) II le lit moi. 17(5) II me le it. 7( ) 
Does she know them? 18(1) Elle connait les? 18(2) Est-ce que les connait-elle? 
18(3) Est-ce elle les connait? 18(4) Est-ce les elle connait? 18(5) Les connait-elle? . 18( ) 
I expect her the eighth of July. 19(1) Je 1’attends le huit juillet. 19(2) Je 1’attends 
juillet le huit. 19(3) Je 1'attends le huitieme de juillet. 19(4) Je 1’attends le huit 
de juillet. 19(5) Je 1’attends juillet uitieme.. 19( ) 
He doesn’t know anyone. 20(1) II ne connait pas personne. 20(2) II ne connait personne pas. 
20(3) II ne connait personne. 20(4) II connait personne. 20(5) II ne personne connait. . 20( ) 
Go on to the next page. 
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ejections: Each of the English sentences below is followed by a translation in ^ch there is a 
llanlTTndlcated in this way: ( —). The translation will be correct when one of the f * * 
iords, phrases, or endings following the translation is inserted m the blank (---). ^cide wn 
f the five items will make the translation complete and correct, and put its number in the par 
heses at the right-hand edge of the page (not in the blank in the sentence itself). 
Samples: 
Mere are the books? Oti sont (-—) livres? 0(1) un, 0(2) la, 0(3) les, 0(4) le, <2 
0(5) No additional word n eded. \ ) 
He speaks French. II parle (—) franpais. 00(1) un, 00(2) la, 00(3) les, 00(4) le, r" 
00(5) No additional word eeded. ' ' 
Here is the paper. (—) le journal. 21(1) II y a, 21(2) Ici, 21(3) Voici, 
21(4) Voil&, 21(5) Li sont  
There are your handkerchiefs. (—) vos mouchoirs. 22(1) II y a, 22(2) Ici, 
22(3) Voici, 22(4) Voila, 22(5) Li sont  
There are twelve months in a year. (-) douze mois dans l'annee. 23(1) II y a, 
23(2) Ici, 23(3) Voici, 23(4) VoiU, 23(5) Li sont. 
Those trees. ( —) arbres. 24(1) Ce, 24(2) Ceux, 24(3) Cette, 24(4) Ces, 24(5) Cet 24( ) 
This letter. (---) lettre. 25(1) Ce, 25(2) Ceux, 25(3) Cette, 25(4) Ces, 25(5) Cet 25( ) 
This hat. (—) chapeau. 26(1) Ce, 26(2) Ceux, 26(3) Cette, 26(4) Ces, 26(5) Cet . 26( ) 
My friend’s name is Helen. (—) amie s'appelle Helene. 27(1) Sa, 27(2) Son, 
27(3) Ma, 27(4) S’, 27(5) Mon.1.27( ) 
I don’t know her address. Je ne sais pas (—) adresse. 28(1) sa, 28(2) son, 
28(3) ma, 28(4) s’, 28(5) mon. 8( ) 
21 ( ) 
22( ) 
23 ( ) 
He has two books. (—) deux livres. 29(1) II est, 29(2) II a, 29(3) II a eu. 
29(4) II fait, 29(5) C’ st.29( ) 
Today is the twentieth of April. (—) aujourd’hui le vingt avril. 30(1) II est, 
30(2) II a, 30(3) II a eu, 30(4) II fait, 30(5) C'est.30( ) 
He is eighteen years old. (—) dix-huit ans. 31(1) II est, 31(2) II a, 
31(3) II a eu, 31(4) II fait, 31(5) C’est.'.31( ) 
It is fine weather today. (—) beau temps aujourd’hui. 32(1) II est, 32(2) II a, 
32(3) II a eu, 32(4) II fait, 32(5) C’est.32( ) 
Please give me some bread. Donnez-moi (—) pain, s’il vous plait. 33(1) de, 33(2) du 
33(3) de la, 33(4) le, 33(5) No additional word needed.33( ) 
There it is, at the corner of the street. Le voilA, (-) coin de la rue. 34(1) aux 
34(2) a les, 34(3) a le, 34(4) i la, 34(5) au.’. . 34( ) 
I shall give it to the children. Je le donnerai (—) enfants. 35(1) aux, 35(2) i les 
35(3) i le, 35(4) i la, 35(5) au.. I 
What does he say? (---) dit-il? 36(1) Quelle, 36(2) Quoi, 36(3) Qui, 36(4) Quel, 
36(5) Q e.. ) 
» * 
Who lost this handkerchief? (---) a perdu ce mouchoir? 37(1) Quelle, 37(2) Quoi 
37(3) Qui, 37(4) Quel, 37(5) Que.\ 37{ ) 
Which room do you prefer? (—-) chambre preferez-vous? 38(1) Quelle. 38(2) Quoi 
38(3) Qui, 38(4) Quel, 38(5) Q e.. ’ 38( \ 
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I think they are right. Je crois qu'ils ( —) raison. 39(1) est, 39(2) ont, 
39(3) sont, 39(4) a, 39(5) fo t. 9( ) 
She closed the door. Elle (—) ferine la porte. 40(1) est, 40(2) ont, 40(3) sont, 
40(4) a, 40(5) font..4 ( ) 
There are too many rules to learn. II y a trop (—) regies 4 apprendre. 41(1) de, 
41(2) d', 41(3) des, 41(4) les, 41(5) No additional word needed.41( ) 
The strangers have left. ( —) etrangers sont partis. 42(1) De, 42(2) D', 42(3) Des, 
42(4) Les, 42(5) No additional word needed.42( ) 
Did you find any eggs? Avez-vous trouve ( —) oeufs? 43(1) de, 43(2) d', 43(3) des, 
43(4) les, 43(5) No additional word needed.43( ) 
\ 
I was at home. J' (-) chez moi. 44(1) etais, 44(2) avez, 44(3) etes, 44(4) avais, 
You are sad. Vous (—) triste. 45(1) etais, 45(2) avez, 45(3) §tes, 45(4) avais, 
45(5) e i z. ( ) 
He was on his knees. II etait A genou- (---). 46(1) -se, 46(2) -x, 46(3) -s, 
46(4) -ses, 46(5) No ending needed.46( ) 
He raised his arms. II a leve les bras- (—). 47(1) -se, 47(2) -x, 47(3) -s, 
47(4) -ses, 47(5) No ending needed  47( ) 
His pockets were empty. Ses poche- (—) etaient vides. 48(1) -se, 48(2) -x, 
48^3) -s, 48(4) -ses, 48(5) No ending needed  48( ) 
Don’t lose the book. Ne nerd- (—) pas le livre. 49(1) -ait, 49(2) -ez, 49(3) -e, 
49(4) -ais, 49^5) i z. ( ) 
They were showing us the pictures. Ils nous rnontr- (—) les tableaux. 50(1) -ait, 
50(2) -ont, 50(3) -ent, 50(4) -e, 50(5) -aient  50( ) 
They don't know it. Ils ne le sav- (—) pas. 51(1) -ait, 51(2) -ont, 51(3) -ent, 
51(4) -e, 51(5) aient.5 ( ) 
She bought some white stockings. Elle a achete des bas- (—) blancs. 52(1) -s, 
52(2) -es, 52(3) -ee, 52(4) -e, 52(5) No ending needed.  52( ) 
The street is very wide. La rue est tres large- (—). 53(1) -s, 53(2) -es, 
53(3) -ee, 53(4) -e, 53(5) No ending needed.53( ) 
That's an interesting story. C'est une histoire interessant- (—). 54(1) -s, 
54(2) -es, 54(3) -ee, 54(4) -e, 54(5) No ending needed.54( ) 
My brother and I entered the theater. Mon frere et moi nous sommes entre- (—) au theatre. 
55(1) -s, 55(2) -es, 55(3) -ee, 55(4) -e, 55(5) No ending needed.55( ) 
She received a great many gifts. Elle a repu beaucoup de cad- (—). 56(1) -als, 
56(2) -aux, 56(3) -eaux, 56(4) -eus, 56(5) -eaus  56( ) 
Look at those poor animals. Regardez ces pauvres anim- (—). 57(1) -als, 57(2) -aux, 
57(3) -eaux, 57(4) -eus, 57(5) -eaus  57( ) 
Will you come to see me? Vien- (-) -vous me voir? 58(1) -drez, 58(2) -iez, 
58(3) -driez, 58(4) -ez, 58(5) -diez  58( ) 
Do you want to see it? Voul- (—) -vous le voir? 59(1) -drez, 59(2) -iez, 
59(3) -driez, 59(4) -ez, 59(5) -diez . 59( ) 
Go on to the next page. 
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lid he send the letter? ( —) envoye la lettre? 60(1) Fait-il, 60(2) Est-il, 
60(3) A-t-il, 60(4) Est-ce, 60(5) Etait-il . bLH 
Ihat time did he go out? A quelle heure (---) sorti? 61(1) fait-il, 61(2) est-il, 
lidn't you attend the meeting?^ It was very interesting. N'avez-voue pas assiste A la 
■eunion9 (—) etait tres interessante. 62(1) Son, 62(2) Elle, 62(3) II, t ) , 
62(5) .  
can’t believe it. Je ne peux pas ( —) croire. 63(1) son, 63(2) elle, 63(3) il, 
63(4) le, 63(5) sa  
Her glass is full. (—) verre est plein. 64(1) Son, 64(2) Elle, 64(3) II, 64(4) Le, 
64(5) Sa  
. 63 ( 
64 ( ) 
He has finished the lesson. II a fin- (—) la lepon. 65(1) -e, 65(2) -is, 65(3) -it, 
65(4) -u, 65(5) bb^ > 
le took them. II les a pr-* (—). 66(1) -e, 66(2) -is, 66(3) -it, 66(4) -u, 66(5) -i. 66( ) 
Let’s play cards. Jou- (---) aux cartes. 67(1) -ions, 67(2) -er, 67(3) -erons, 
67(4) -ez, 67(5) -ons  
It is an old house. C’est une anci- (—) maison. 68(1) -en, 68(2) -enne, 
68(3) -ne, 68(4) -ene, 68(5) -en .68( 
She was cold. Elle ( —) froid. 69(1) est, 69(2) etait, 69(3) avait, 69(4) a, 
69(5) fa t.69( ) 
He is sleepy. II (—) sommeil. 70(1) est, 70(2) etait, 70(3) avait, 70(4) a, 
70(5) fai . ( ) 
She came with us. Elle (—) venue avec nous. 71(1) est, 71(2) etait, 71(3) avait, 
71(4) a, 71(5) f it. 71( ) 
These are the first flowers of spring. Ce sont les prem- (-) fleurs du printemps. 
72(1) -ier, 72(2) -idre, 72(3) -iers, 72(4) -iere, 72(5) -ieres . 72( ) 
It is the last week of the year. C’est la dern- (—) semaine de l’annee. 
73(1) -ier, 73(2) -iere, 73(3) -iers, 73(4) -iere, 73(5) -ieres . 73( ) 
He was wearing black shoes. II port- (—) des souliers noirs. 74(1) -ent, 
74(2) -issent, 74(3) -aient, 74(4) -ait, 74(5) -e  74( ) 
They must leave at once. II faut qu’ils part- (—) tout de suite. 75(1) -ent, 
75(2) -issent, 75(3) -aient, 75(4) -ait, 75(5) -e  75( ) 
She is picking flowers. Elle cueille (—) fleurs. 76(1) les, 76(2) des, 76(3) de, 
76(4) la, 76(5) No additional word needed.76( ) 
We have seen no soldiers. Nous n’avons pas vu (—) soldats. 77(1) les, 77(2) des, 
77(3) de, 77(4) la, 77(5) No additional word needed.77( ) 
Carrots are vegetables. (—) carottes sont des legumes. 78(1) Les, 78(2) Des, 
78(3] De, 78(4) La, 78(5) No additional word needed.7.8( ) 
were hungry. Nous ( —) faim. 79(1) avons, 79(2) etions, 79(3) avions, 
79(4) sommes, 79(5) ayons  
Go on to the next page. 
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Y°U Used toQmany books. Tu lis- ( —) beaucoup de livres. 80(1) -ait, 80(2) -ez, 
80(3) -e, 80(4) -ais, 80(5) -iez . . . . . . 80( ) 
Helen has gone home. Helene est retourne- (—) chez elle. 81(1) -es, 81(2) -s, 
ol(3) -e, 81(4) -x, 81(5) No ending needed  81 ( ) 
He was car£ying two big books. II portait deux gros- (—) livres. 82(1) -es, 
82(2] -s, 82(3) -e, 82(4) -x, 82(5) No ei ending needed  82( ) 
They want us to do it. Ils veulent que nous le fa- ( —). 83(1) -sions, 83(2) -ons, 
83(3) -isons, 83(4) -sons, 83(5) -ssions  
We are sayjng it. Nous le di- ( —). 84(1) -sions, 84(2) -ons, 84(3) -isons, 
84(4) -sons, 84(5) -ssions  
He is sending them a gift. II ( — -) envoie un cadeau. 85(1) elles, 85(2) ils, 
85(3) les, 85(4) leurs, 85(5) leur . .......... 
. 83 ( 
. 84 ( 
Go wash your hands; they are dirty. Allez vous laver les mains; (—) sont sales. 
86(1) elles, 86(2) ils, 86(3) les, 86(4) leurs, 86(5) leur . 
Whom did he meet? ( — ) a-t-il rencontre? 87(1) Quoi, 87(2) Qu', 87(3) Qui, 
87(4) Que, 87(5) Quel.. . . . . .... ! . .... 
This is the lady whom you are to accompany. Voici la dame (---) vous devez accontpagner. 
88(1) quoi, 88(2) qu', 88(3) qui, 88(4) que, 88(5) quel.. . . . 
85 ( ) 
86( ) 
87( ) 
88 ( ) 
The glasses are full. Les verres sont plein- (-). 89(1) -es, 89(2) -s, 89(3) -e 
89(4) -x, 89(5) No ending needed .'.. Q9( ) 
There is no hotel in this village. II n'y a pas ( —-) hdtel dans ce village. 
90(1) 1', 90(2) de 1', 90(3) la, 90(4) d’, 90(5) du . . . . . 
. 90 ( ) 
Number wrong 41 Number right 
20505-7 
Subtract 
Raw Score = Difference __ Scaled Score ._ 
(See Table on Key) 
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